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has generated were amazing. It is truly
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lessons are really helping!
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Letter from our CEO

Childnet International is a children’s charity whose mission is to make the internet a
great and safe place for children.

Childnet International is a leading online safety children’s charity
whose mission, since it was founded in 1995, has been to make
the internet a great and safe place for children. By working

in partnership with others, we seek to give young people the
knowledge and skills to navigate the online environment safely
and responsibly.

We are delighted to produce the second instalment of our
practical PSHE toolkit for schools with support from the
European Commission. Through our work in schools we speak to
thousands of young people, staff and parents about online safety,
and recognise that there is a real need for practical, easy to use
educational resources that challenge and guide online behaviour.
The internet can be a fantastic resource for young people,
providing them with opportunities to learn, share and connect
with the world, however it can also present them with challenging
situations. This toolkit aims to empower educators to generate
discussion amongst young people about their online lives, the
things they see and experience and the positive choices they can
make online. L

The UK Council for Child Internet Safety (UKCCIS) conducted a literature review in 2017 which found that
pornography topped the list of online content-related concerns for young people aged 9-16 (Livingstone et
al., 2014b). We also saw a large increase in the number of children and young people contacting Childline
about viewing sexually explicit images online — up 60% from 2014/15. With this and the new RSE curriculum
in mind we’ve focused this toolkit on the topics of Online Pornography, Healthy Relationships Online and
Online Body Image.

At Childnet, we believe it is important to include the voice of young people in all aspects of the work we do.
By listening to young people on our school visits and conducting six focus groups with young people across
the UK we have ensured this toolkit is covering the issues and experiences most relevant to young people.
The young people we spoke to shared with us concerns about the portrayal of body image and gender within
pornography and on social media, the pressure to create your own online ‘brand’ and the unwritten rules that
exist within relationships played out in the online world. In regards to pornography, young people told us that,
“The less educated people are about sex and relationships the more they are going to try and look for it,” with
one boy stating, “l think you need the education that what you see isn’t what actually happens. It’s not real
life.”

Issues that affect the overall safety of young people are constantly changing. The availability of pornography
online, the creation and sharing of inappropriate images, and the presentation of sexual images in social
media are an ongoing concern. It is vital that all young people are given a place to discuss the pressures they
face and understand the gap between perception and reality, in a fully supported environment. However, in a
recent PSHE and RSE in the digital age school consultation we found that staff reported not having enough
training or confidence to deliver the online aspects of PSHE and RSE and felt least confident in teaching
about online pornography.

We hope that this toolkit is able to support and empower you in exploring these sometimes delicate and
sensitive topics with confidence and allows you to generate lots of interesting discussions about online
behaviour.

Will Gardner OBE,
CEO of Childnet International & Director of the UK Safer Internet Centre
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About this toolkit

‘Myth vs Reality’ is phase 2 of our practical PSHE toolkit for educators of young people in secondary school settings.
Its purpose is to help educators generate discussion among young people about their online experiences and challenge
them to consider how real the content is that we see online.

Hos

Using a set of talking heads films as a spring board, the toolkit covers relevant topics such as body image, healthy
relationships and pornography; considering how all 3 topics connect together. It will explore key online myths in relation
to these topics and guide teachers in supporting their pupils to seek out the reality and challenge the myths they are
seeing online.

Young people are growing up in a world where the internet is an integral
part of their lives and much of what they encounter on a daily basis
occurs online. Each year Ofcom’ records a rise in the amount of time
young people are spending online. This increase in time spent online can
result in more exposure to online risk. For this reason, it’s important to
equip young people with the skills to manage and understand the online
environment. This should include the risks and pressures they could
Young person, Childnet focus group  COME @cross, such as the pressure to conform to idealistic views and
images portrayed by celebrities and their peers.

“You’re more concerned
with how you look online
because it’s out there and
you grow up with it.”

This toolkit is comprised of 3 lesson plans which explore the idea of ‘myth versus reality’. Each lesson plan comes
complete with a set of talking heads films which explore the different experiences young people may have online.

Through discussion and activities, this toolkit not only challenges young people to reflect on their own experiences, their
own behaviour and unpick the truth from the online myths, but also ensures that they know who to go to and how to get
support when/if aspects of their online life worries them.

The purpose of this toolkit is to help educators generate discussion
about young people’s online experience and help develop young
people’s digital resilience. This toolkit, along with the talking heads fims,
can be found online at www.childnet.com/pshetoolkit.

All aspects of the resource are free to download and are subject to
Creative Commons.

“l don’t post pictures for
others but if I’'m having a
bad day and I get a like then
it reminds me people do
care that I’m alive.”

What age group is this toolkit for? Young person, Childnet focus group

This toolkit is primarily to be used with young people in Key Stage 3 (11-14 year olds). We recommend that you check
activities and film content in advance to ensure they are appropriate for your year group, school and wider community.
All activities have been reviewed by KS2 teachers (7-11 year olds) and activities which have been deemed appropriate
for use with an upper KS2 group have been starred throughout. We advise that KS2 teachers check these activities first
and only use them if they suit the needs and maturity of your pupils.

How can | use this resource if my school doesn’t have a dedicated PSHE lesson?

This toolkit has been designed to suit the needs of different educators. Although not designed as an assembly resource,
educators can be selective in the activities they use according to their PSHE timetable. For example, should you have a
40 minute PSHE lesson, 15 minutes tutor time, or if you lead a youth group, there are different aspects of this toolkit that
you can can use to fit into your allocated time. We advise that you always use the films in conjunction with the follow on
discussion questions to ensure you cover all the messages and that key themes are handled effectively.

If your school doesn’t have a dedicated PSHE lesson, many of the topics and learning outcomes from this toolkit cover
aspects of the Computing curriculum?. For example, this curriculum requires Key Stage 3 students to be taught to
understand:

e how to use a range of technology safely, respectfully, responsibly and securely
e how to recognise inappropriate content, contact and conduct
e how to report concerns

For more questions about this toolkit, read the guidance for educators section from pages 6 to 19. For support on
using the lesson plans, see the topic guidance pages at the start of each topic section of this toolkit.

() \ MYTH VS REALITY \ ABOUT THIS TOOLKIT

1. www.ofcom.org.uk/research-and-data/media-literacy-research/childrens
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Guidance for educators

Relationship and sex education (RSE)

“l think we need education
that shows us what you see
[in pornography] isn’t what
actually happens. It’s not
real life.”

The Department for Education’s policy statement®, published in March 2017,
explains the government’s intention to amend the Children and Social Work Bill
to introduce statutory:

® relationships education in primary schools
e relationships and sex education in secondary schools
e  PSHE in all schools Young person, Childnet focus group

It also outlines the need for statutory guidance and education, to address risks
to children which have grown in prevalence in recent years, including online
pornography, sexting and staying safe online. After a period of consultation, the Government has announced plans to
make health education compulsory as well as new reformed relationships education in primary schools and relationships
and sex education in secondary schools.* The new curriculum will focus on the following themes, with the intention to
make it statutory in schools as of September 2020:

e different types of relationships, including friendships, family relationships, dealing with strangers and, at
secondary school, intimate relationships

e how to recognise, understand and build healthy relationships, including self-respect and respect for others,
commitment, tolerance, boundaries and consent, and how to manage conflict, and also how to recognise
unhealthy relationships

e factual knowledge, at secondary school, around sex, sexual health, and sexuality
e how online pornography may affect health and wellbeing, including mental health and relationships

What is high quality relationship and sex education?

The principles of high quality RSE in all schools® — including those with a religious character — are that relationships and
sex education:

e s a partnership between home and school

e ensures children and young people’s views are actively sought to influence lesson planning and teaching

e starts early and is relevant to pupils at each stage in their development and maturity

e s taught by people who are trained and confident in talking about issues such as healthy and unhealthy
relationships, equality, pleasure, respect, abuse, sexuality, gender identity, sex and consent

Knowledge and understanding
e includes the acquisition of knowledge, the development of life skills and respectful attitudes and values

e has sufficient time to cover a wide range of topics, with a strong emphasis on relationships, consent, rights,
responsibilities to others, negotiation and communication skills, and accessing services

e helps pupils understand on and offline safety, consent, violence and exploitation

Factual
e is both medically and factually correct and treats sex as a normal and pleasurable fact of life

e teaches pupils about the law and their rights to confidentiality even if they are
under 16, and is linked to school-based and community health services and
organisations

Inclusive

e isinclusive of difference: gender identity, sexual orientation, disability, ethnicity,
culture, age, faith or belief, or other life experience

e uses active learning methods, and is rigorously planned, assessed and evaluated

e helps pupils understand a range of views and beliefs about relationships and sex
in society including some of the mixed messages about gender, sex and sexuality
from different sources including the media

e promotes equality in relationships, recognises and challenges gender inequality
and reflects girls’ and boys’ different experiences and needs

W.uk/government/publications/relationships-education—rse—and-pshe

4. www.gov.uk/government/news/new-relationships-and-health-education-in-schools
5. www.pshe-association.org.uk/sites/default/files/SRE %20for%20the %202 1st%20Century%20-%20FINAL.pdf_0.pdf
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What is high quality relationship and sex education? (Continued)

It contributes to:
e apositive ethos and environment for learning

e safeguarding pupils (Children Act 2004), promoting their emotional wellbeing, and improving their ability to achieve in
school

e a better understanding of diversity and inclusion, a reduction in gender-based and homophobic prejudice, bullying
and violence and an understanding of the difference between consenting and exploitative relationships

e helping pupils keep themselves safe from harm, both on and offline, enjoy their relationships and build confidence in
accessing services if they need help and advice

e reducing early sexual activity, teenage conceptions, sexually transmitted infections, sexual exploitation and abuse,
domestic violence and bullying

How do | address these topics within a faith school?

Young people from all faiths and backgrounds are entitled to a strong RSE curriculum which guides them through

the journey from adolescence to adulthood; enabling them to form healthy relationships and explore their own sexual
awareness safely, including in the online world. RSE should always be developed in partnership with parents and the
wider community and should be sensitive to the range of different values and beliefs we have within a multi-cultural
and multi-faith society. The Sex Education Forum outlines the underlying principles for RSE within faith schools in their
factsheet ‘Faith, values and sex and relationships education’®, stating that RSE should:

e be relevant to young people and support them in learning about different faiths/ cultures and is underpinned by
values promoting equality and respect

e provide young people with opportunities to understand the law and healthy issues in relation to sex, sexuality and
sexual health

e Value diversity and anti-discriminatory practice

Understanding how relationships work and developing relationship skills gives a context for understanding human
sexuality and sexual health. This is consistent, for example, with the Catholic Church’s view that the purpose of RSE
(Southwark, 2016, p. 3) is to secure “an adequate knowledge of the nature and importance of sexuality and of the
harmonious and integral development of the person towards psychological maturity, with full spiritual maturity in view, to
which all believers are called.”

Schools of a religious character should refer to curriculum guidance provided at diocesan and church level nationally, for
example:

e The National Society for Promoting Religious Education RSE guidance for Anglican schools’
¢ The Catholic Diocese of Southwark’s Education Service ‘Education in Human Love Diocesan Policy for
Relationship and Sex Education’ in Catholic schools®

e The Muslim Council of Britain ‘Meeting the needs of Muslim pupils in state schools’ guidance, which
gives good practice advice for RSE (chapter 10)°

How do we keep Senior Leadership Teams, Governing Boards and Management Committees
informed and engaged with RSE?

It is important that all members of the school community are engaged with RSE in order to make sure it is inclusive,
effective and embedded within the ethos of the school. Draft guidance published for the Department for Education
in Feb 2019'° states that ‘As well as fulfilling their legal obligations, the governing boards or management committee
should also make sure that:

« all pupils make progress in achieving the expected educational outcomes;

. the subjects are well led, effectively managed and well planned;

. the quality of provision is subject to regular and effective self-evaluation;

« teaching is delivered in ways that are accessible to all pupils with SEND;

« Clear information is provided for parents on the subject content and the right to request that their child is withdrawn;

and,
6. schools.oxfordshire.gov.uk/cms/sites/schools/files/folders/folders/documents/healthyschools/Faith, %20values%20and % 20SRE %20-%20Sex%20Education%20
Forum%20Factsheet.pdf
7. www.churchofengland.org/education/church-schools-academies/curriculum-and-religious-education.asp
8. www.educationcommission.org.uk/SiteFiles/892.pdf
9. www.religionlaw.co.uk/MCBschoolsreport07.pdf
10. assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/781150/Draft_guidance_Relationships_Education__Relationships_and_
Sex_Education__RSE__and_Health_Education2.pdf
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« the subjects are resourced, staffed and timetabled in a way that ensures that the school can fulfil its legal
obligations.’

In order to effectively meet these requirements, the Sex Education Forum have provided a number of resources which
can support your school:

« Roadmap to statutory RSE - This resource will help your school in preparing to provide high quality RSE

« Principles of good RSE - This resource sets out 12 principles of good RSE which have been led by research and
are supported by a wide range of organisations including NSPCC, Barnardo’s, The Children’s Society and NCB, and
the following education unions: ASCL, NASUWT, NEU, NAHT, UNISON and Voice

o Whole school RSE audit tool -This resource will help your school to self-audit your current provision for RSE and
quickly identify areas of strength and those which need to be developed

o  Curriculum Design Tool - This tool has been created to support educators in designing developmental, spiral and
comprehensive curriculum programmes of study for RSE

Handling sensitive and controversial issues

The topics discussed through RSE are likely to bring up some sensitive and controversial issues which could be
challenging for a teacher to manage. Whilst young people must never be expected to discuss anything they feel
uncomfortable with, it may be that they will want to discuss high profile cases or even draw on personal/peer experience
and it is vital that they do so in a climate of trust, cooperation and support.

The PSHE Association outlined good practice when handling sensitive issues in their ‘Handling sensitive or controversial
issues’ resource'’, which states teachers should:

e work with pupils to establish ground rules and link PSHE education into the whole-school approach to supporting
pupil welfare

e offer some opportunities for pupils to discuss issues confidentially in small groups as well as with the whole class

* be sensitive to the needs and experience of each pupil; remembering that some pupils may have direct experience
of these issues

e make pupils aware of sources of information and support both inside and outside the school

You may wish to use a range of techniques to support class discussions around these sensitive topics, such as:

e same sex discussions — it may be more comfortable for the students/school/ parents if lessons are held in same sex
groups taught by a teacher of the same sex. This may not be necessary for all lessons.

e distancing techniques — Using stories, TV programmes/characters, role play and scenarios based on real situations
can provide fictional characters and storylines that stimulate discussion whilst ‘de-personalising’ any content

Some discussions or questions which young people raise might not feel appropriate for the session or may need more
consideration before answering. In these cases you may wish to use one of the following techniques to pause the
discussion:

e ‘Save it for later’ — Display a question wall or box in which questions, themes or topics which may not be
appropriate for that lesson can be saved for future lessons or follow up discussions.

e ‘Oops and ouch’ - This method can be used if young people are discussing controversial issues which have the
potential to cause offense. Anyone who finds a comment offensive or worrying can respond with ‘ouch’ and the
speaker follows on by saying ‘oops’ and is given an opportunity to further explain their viewpoint. This method helps
to avoid misunderstandings or possible resentment to form.

e ‘Time out’ - You could call a ‘time out’ when young people are showing signs of fatigue and or stress; this will
provide them with a brief break and can give you an opportunity to take stock of the situation and decide how to
proceed.

e ‘Pause and park’ - You may wish to hit the pause button on particular discussions and ‘park’ them until a later
date. Try to give the young people an idea of when this discussion will be ‘unpaused’, this might be after the lesson,
during a break or even after discussion with another member of staff.

11. www.pshe-association.org.uk/curriculum-and-resources/resources/handling-sensitive-or-controversial-issues-through
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Support for the whole school community
It is important that support networks are communicated with young people.

School - Ensure young people know who they can go to within the school with specific worries or concerns. You may
wish to display this information with photographs in key areas of the school, e.g. reception, lunch hall, tutor rooms,
toilets.

Childline - www.childline.org.uk — A free, confidential service for children under the age of 19 to obtain counselling
support onling, via email or the phone — 0800 11 11

The Mix - www.themix.org.uk — A free and confidential multi-channel service for young people aged between 13-25
years old — 0808 808 4994

Young Minds — youngminds.org.uk - A mental health and wellbeing charity that offers support and guidance for
young people through their website

Papyrus - www.papyrus-uk.org — A free and confidential helpline for young people who may be contemplating
harming themselves or committing suicide — 0800 068 4141

Respect Phone Line - respectphoneline.org.uk - A confidential and anonymous helpline for anyone concerned
about their violence and/or abuse towards a partner or ex-partner — 0808 802 4040

Youth Access - www.youthaccess.org.uk — Finding access to local counselling services for young people

[
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Keeping parents and carers informed

It is important to always work in partnership with parents and carers, and this is particularly effective with the topic of
RSE. Students will come to school with a varying level of understanding about RSE, much of which may come from
parents and carers, peers or the internet. However, not all parents and carers will find it easy to address the topic of RSE
with their children. Some may rely on the school to deliver this education, whilst others might shy away from the topic
altogether. Whilst teachers do have a responsibility to ensure the safety and welfare of their students, it is also important
to take into account the beliefs and feelings of the family. Teachers are also expected to work within the agreed school
values outlined in the school’s policy, which must be in line with current legislation.

A parents’ poll conducted by the National Association of Head Teachers (NAHT) found that more than eight in 10 (83%)
say issues around pornography should form part of sex education lessons. The same proportion thought that parents
and schools should take joint responsibility for teaching children about the issue, with just 13% of parents saying it is the
parents’ job alone and 4% saying it should be left to schools.

Consulting parents

It is important to consult parents and carers on the content of RSE lessons, school policy and national curriculum
requirements. This should be done with careful consideration of the family’s own beliefs and concerns. Parents and
carers need to know that the work being done in school will be age appropriate and support their role as a parent. They
also need to be aware that they can actively be involved in determining and shaping the school’s policy.

On page 11 you will find an example parent and carers letter about intended age appropriate RSE.

Parent’s right to withdraw

Parents and carers have the right to withdraw their child from all or part of the sex and relationship education provided at
school except for those parts included in the statutory National Science Curriculum. However, with careful consultation
and open discussion about age appropriate RSE this withdrawal should be minimal.

On page 12 you will find an example parent and carers consent form for RSE.

Informing parents about intended RSE education
One way of effectively working in partnership with parents and carers is to hold an RSE curriculum meeting. This will
allow you to:

e QOutline RSE as a subject

e Review and share specific resources about RSE

e Allay any concerns parents and carers may have

Parents and carers may be nervous about attending meetings on RSE, so you could hold it as part of a broader PSHE
curriculum meeting. Consideration also needs to be given to:

e How parents/carers will be invited (phone/letter)

® The language that is used for the invitations and whether any translations are needed

e The timing of the meetings

e Whether meetings should be single or mixed gender

The Ealing Grid for Learning have produced guidance on running an effective RSE workshop which includes a
session outline.?

Example letters and forms
On the following two pages you will find:

e an example letter for Parents / Carers — Schools and Educational Settings
e an example consent form for Parents / Carers — Schools and Educational Settings

These can be used exactly as they are or adapted to meet the needs of your school or setting and are designed
to support you in effectively communicating the needs of the RSE curriculum to parents and carers.

You may wish to edit them to include:
information about school policies
a personal note from senior leadership
references to the school’s ethos, values and faith
any relevant information about previous knowledge and understanding about RSE

12. www.egfl.org.uk/sites/default/files/School_effectiveness/Health-improvement/training-resources/Running %20a%20RSE %20parent%20workshop. pdf
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Keeping parents and carers informed (Continued)

Example Letter for Parents / Carers — Schools and Educational Settings

Name and address of school

Date

Dear Parents / Carers

As a school, we continually strive to provide our pupils with high-quality opportunities to learn the skills they
need for a healthy, successful and happy life. This includes delivering Relationships and Sex Education (RSE).

Our RSE programme is age-appropriate and taught with family, cultural and religious sensitivities in mind;
we respect the backgrounds of all our children. Some parts of RSE are compulsory e.g. areas relating to the
National Curriculum for Science, however you have the right to withdraw your child from all other parts of
RSE if you wish to do so.

Issues that affect the overall safety of young people are constantly changing. The availability of pornography
online, the creation and sharing of inappropriate images, and the presentation of sexual images in social
media are an ongoing concern. It is vital that all young people are given a safe place to discuss the pressures
they face and understand the gap between perception and reality, in a fully supported environment. Although
not all young people will be involved in these behaviours, research suggests that it has the potential

to influence young people, their attitudes and even their sexual behaviour, and the perception of what
constitutes healthy relationships and interactions. Even if a child is withdrawn, many pupils will continue to
discuss such issues with each other outside the classroom — so, rather than hear about the content second-
hand, we hope all children will have the opportunity to take part in our carefully planned lessons.

Our RSE curriculum will be taught in line with government recommendations and guidelines from the PSHE
Association. We will sensitively explore the issues surrounding pornography, body image and healthy
relationships whilst also covering the laws that currently apply to these areas.

We can assure you that under no circumstances will examples of pornography, or anything of an explicit
nature, be shown.

You might want to take the opportunity to talk to your child about these issues before the work is covered in
school. Childnet International provide support and guidance on their website
www.childnet.com/parents-and-carers, including their page on having a conversation, advice on talking
about difficult topics and a hot topic about online pornography.

If you have any queries about the content of the programme, or resources used, please do not hesitate in
contacting me at school. We are happy to provide opportunities for parents and carers to find out more about
our RSE Programme of Study, and in particular how we teach this topic. All materials used are available for
you to browse through should you so wish.

| hope that after consideration of the above information you will give consent for your child to participate in
lessons by signing and returning the attached slip. Should you have any further queries or concerns please
do not hesitate to contact me.

Yours faithfully,

(Name)

(Title)
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Keeping parents and carers informed (Continued)

Example consent form for Parents / Carers — Schools and Educational Settings

Dear Parent/ Carer,

Please indicate whether or not you give consent for your child to participate in the RSE lessons outlined in
this letter.

These lessons will include the following;
1. The promotion of healthy, mutually respectful, positive relationships based on trust and friendship.
2. Key information on misconceptions about what is ‘normal’ behaviour in healthy relationships online.

3. Online safety, appropriate use of social media, and the impact being online can have on body image,
relationships and sex.

4. Accurate and up-to-date information about the potential impact that underage exposure to pornography
can have on body image, and personal attitudes, values and expectations regarding sex and
relationships.

5. Education about the laws governing the making, viewing and distribution of pornographic material
(including the use of social media).

Should you have any further queries or concerns please do not hesitate to contact me.

Yours faithfully

Name

Title

School RSE curriculum

| / We give consent for our child to participate in the RSE lessons outlined in this letter.

Pupil’s name: Year group:

Parent / Guardian name (in capitals):

Signature: Date: _ /[

Please return to (insert name) by:
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Accompanying talking heads guidance

Let’s talk about... a series of talking heads that talk about online pornography;,
healthy relationships and body image.

Three characters. Three voices. What’s your opinion?

Shaped by young people

.
Ryan represents the percentage of
boys who are heavily influenced by
what they see online, by their peers,
societal expectations and online
pressures. Much of what he says is
purposely controversial in order to
spark debate.

Beth represents the percentage of girls
who feel pressurised by what they see
online and worry about what might be
expected of them. She often follows
the trend in order to fit in and hides her
thoughts and concerns.

Sadie represents those who aren’t
afraid to speak up and voice their
opinion, even if it results in unwanted
insults or derogatory comments

from others. She shares a balanced
opinion of her peers, being able to see
things from other perspectives and
understand the thoughts and feelings
of others.

“l think more people would like
to say they are a Sadie but really
they are a Ryan or a Beth... they

might not want to say things or
do things but they have to fit in.”

Young person, Childnet focus group

About the talking heads

The talking heads have been formed from opinions and information we
gathered through a series of focus groups conducted across the UK
with young people aged 11-16. These open discussions unveiled the
impact, expectations and pressure that young people are experiencing
online with regards to online pornography, healthy relationships
and body image. This information enabled us to devise three
characters which provide a mouthpiece to represent these thoughts,
feelings and concerns and provide a springboard for class discussion.

There are a total of nine talking heads with three sitting within each
section of the toolkit to ignite a facilitated debate. Each character
represents a varied viewpoint about online experiences, considering if
we can trust everything we see online and how you separate the myths
from the reality.

Talking heads summaries

g ONLINE PORNOGRAPHY looks at the impact pornographic

imagery is having on young minds. They set out to explore the
influence, expectations and pressure young people can experience
from viewing online pornography, both accidentally and on
purpose, as well as the expectations that can arise from their
peers/ partners engaging with it. They touch upon the reasons why
someone might look at pornography, the ease of obtaining these
images, the gender imbalance and the potential impact it can have
in developing future relationships.

%3 HEALTHY RELATIONSHIPS encompasses the unwritten rules of

relationships that young people shared with us and looks at how
these occur in the online world. These talking heads talk about the
pressure of updating statuses, the need to gain likes and followers
and how certain posts can have a negative impact on someone
else’s feelings. They seek to explore what defines a healthy
relationship, the importance of consent and how it is obtained.

. BODY IMAGE ONLINE explores the necessity, pressure and
" expectation that many young people are feeling to always look their
best in whatever they post online. It explores the way in which ideal
body types are portrayed to us and the impact of this. It considers
how the barrage of online advertisements, celebrity culture,
comments and posts can dictate how we feel about ourselves and
subsequently choose to present ourselves online.

How to use the talking heads
Before you watch the talking head films, use the ’starter’ questions on
your lesson plan.

Each talking head ends with the question ‘WHAT DO YOU THINK?’ as
a starting point for discussions about the character's comments. Each
talking head is also accompanied with a series of questions to generate
a facilitated discussion.

Whether you choose to watch the films individually, altogether or use
the character scripts in the lesson appendices, the objective of the
talking heads is to encourage a whole group discussion. This provides
an opportunity for students to openly, confidently and safely discuss,
challenge and unpick online myths.
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Using the toolkit for staff training

‘Myth vs Reality’ focuses on the topics of online pornography, healthy relationships and body image and considers how
all three can link together in the online world. To deliver this toolkit effectively and feel confident in supporting young
people with the issue of online pornography in particular, it may be useful to first hold a staff training session.

Below you will find a guide for using this toolkit with staff during a training session:

Begin the session by explaining which topics this resource covers and how you intend to use it within your school.
This could include which sessions it will be used in, the year groups you will deliver it to and which staff might facilitate
the sessions. Make use of the information on page 5 which outlines the toolkit, how it can be used and intended age
groups.
Toolkit outline

. . Online pornography/Healthy Relationships/
Establishing school ground rules and consulting with parents and Body Image

carers

‘Topic guidance for educators
® Familiarise staff with the principles of high quality RSE on pages 6-7.

[ ]
@ Lesson plan

i i il Afit i ity and whether there
® Consider how the topics wil fit into your communi _
are any cultural or religious sensitivities to be aware of. Refer to guidance O Lesson starter

on page 7. OSet of 3 talking heads films giving
: ) o the voice of young people
B Agree on a plan for involving and consulting with SEUSI e G Follow on discussion
Refer to guidance on pages 10-12. . - .
18-19 to support with OToolkr[ of activities to build a
® Make use of the FAQs from educators on pages + lesson to suit different settings
staff questions. o and timings
Plenary and lesson reflection

\/

Understanding the topics and familiarising yourself with the resources

Depending on time available you can use the following suggestions to structure your training session and discuss the
topics in more detail.

Online Pornography

» Introduce this topic to staff by showing the short video explaining the topic and lesson outcomes:
This section tackles the topic of online pornography, considering how the messages or ‘myths’ within it can
impact on the way young people feel about their bodies and relationships as well as how it might affect their
behaviour or choices and the behaviour/choices of others.

P> Review the topic guidance on page 21 and ensure all staff are clear on the messages about online pornography
which are covered within this topic.

» Depending on time pick one or a selection of talking heads and lesson activities to run.
Suggestion

Why not show Ryan’s talking head and use the accompanying discussion questions to reflect on his viewpoint? You
could discuss whether this is typical of young people within your setting and how you would challenge his view point
in an appropriate manner.

Activity C from the lesson plan would then make a great follow on activity where staff can consider what strategies
young people can use to avoid watching pornography and communicate to their friends, partners or peers about
how they are feeling.

Key points to remember
e No pornography will be shown during the lesson or the talking heads films.

e Young people will not be asked directly to discuss whether they have or have not seen pornography.

[}
: ) Childnet UK Safer
Q: International ' Internet

Centre

> \ MYTH VS REALITY \ USING THE TOOLKIT FOR STAFF TRAINING



Using the toolkit for staff training (Continued)

Healthy Relationships Online

» Introduce this topic to staff by showing the short video explaining the topic and lesson outcomes:
This section is all about how the online world can shape and affect young people’s platonic and romantic
relationships, both positively and negatively. It considers what constitutes a healthy relationship and explores
how consent works in the digital world.

» Review the topic guidance on pages 36-37 and ensure all staff are clear on the messages about healthy
relationships online which are covered within this topic.

» Depending on time pick one or a selection of talking heads and lesson activities to run.

Suggestion

Why not show Beth’s talking head and use the accompanying discussion questions to reflect on her viewpoint? You
could discuss whether this is typical of young people within your setting and how you would identify and support
young people who may be in an unhealthy relationship (refer to advice on page 37).

Activity A from the lesson plan would then make a great follow on activity where staff can consider which online
behaviours are healthy within a relationship and which might be unhealthy. There is advice on what constitutes a
healthy relationship on page 36.

Body Image Online

» Introduce this topic to staff by showing the short video explaining the topic and lesson outcomes:
This section we tackle the issue of body image and explore what influence the online world can have on how
young people feel about themselves. It will look at the online pressure to create and maintain your own personal
‘brand’ and how this can impact on young people.

» Review the topic guidance on page 52 and ensure all staff are clear on the messages about body image online
which are covered within this topic. Particularly, the messages about personal online ‘brands’.

» Depending on time pick one or a selection of talking heads and lesson activities to run.
Suggestion

Why not show Sadie’s talking head and use the accompanying discussion questions to reflect on her viewpoint?
You could discuss whether this is typical of young people within your setting and how we can challenge the idea of a
‘perfect’ body, life, relationship etc that we may see being portrayed online.

Activity B from the lesson plan would then make a great follow on activity where staff can reflect on what goes into
creating personal online ‘brands’ and the impact this can have on the young person posting the content and on the
young people viewing it.

Key points to remember

e During our focus groups young people told us that education around body image needed to change and evolve
to include messages around your online ‘brand’. Online pressures can not only effect the way we see our bodies
but also the choices we make in terms of our clothes, poses, filter of choice etc. which all come together to
produce the version of ourselves that we portray online.

Handling sensitive topics Need help?

If you need further support with
The topics discussed through RSE are likely to bring up some sensitive and online issues, then refer to Childnet’s
controversial issues which could be challenging for a teacher to manage. hot topics guidance
It would be beneficial for staff to discuss what questions or topics might www.childnet.com/teachers-hot-
come up and consider how they would respond or formulate a school topics or contact the Professionals
response together. There is advice for handling sensitive and controversial Online Safety Helpline (POSH) on
issues on page 8 along with techniques which can be used to pause difficult 0344 381 4772 or

discussions and regain focus. helpline@saferinternet.org.uk
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Establishing a safe environment for a
high quality PSHE lesson

\ 1 Set up clear ground rules: Create ground rules through a class contract or working agreement with
students which will clearly state the agreed basis on which all discussions/ participation will take place. Examples
could include: taking care when divulging information about ourselves or listening to each other without judgement
each other without judgement. An effective set of ground rules will be in language that is age appropriate and, as far
as possible, devised as positive behaviours, e.g. ‘We will listen to each other’, ‘We will be sensitive to the needs of
other people’.

\ 2 Non-judgemental approach: A good PSHE lesson generates discussion, and although some views or
opinions can and should be challenged, it is important not to shame or judge a student who shares something
sensitive or controversial with the class. Instead, educators should praise students who keep to the ground rules
and appropriately challenge those who do not.

\ 3 ‘No real names’ policy: It is important that students feel that their learning is taking place in a safe
environment and a PSHE lesson should be a safe place for them to speak about their feelings, thoughts and
opinions, if they so wish. To protect themselves, and others, students should always talk in the third person and
speak about ‘a friend’ or ‘someone they know’ instead of using people’s real names.

\ 4 Listening to others: It is important that all students feel they can share their thoughts and opinions freely
and that they will be listened to by both the other students and teacher. Students should feel that any comment or
question can be asked no matter how small.

\ 5 No obligation to participate: It is important to reassure students that they do not have to participate in
anything that makes them feel uncomfortable or answer any question which they feel is too personal. If at any
point a student wishes not to participate in a certain activity it is better not to insist on it as it may be the case that
they have direct personal experience of some of the issues being discussed, and therefore taking part may feel
overwhelming.

\ 6 Handling questions: Given the sensitive nature of the topics discussed in PSHE lessons it may be that you are
asked something which you are unsure of or not comfortable answering. It is important to check you’ve understood
their question clearly and explain that you might not know the answer, but that you will find out more and get back
to them later. You might need to consult a more senior colleague or check the school policy if it is a safeguarding
issue. Try to always ask the students themselves what they think before giving your opinion.

Be aware that how you answer a question may depend on the situation in which it was asked. Consider different
responses such as: short, simple answer to the class, answer them privately after the lesson or value the question
but explain it goes beyond the lesson’s learning objectives and that you can talk about it another time. You may also
wish to have an anonymous question box available for students to ask more sensitive questions. For more ideas on
how to handle sensitive and controversial issues see page 8.

\ 7 Seating plans: As PSHE is a diverse curriculum area where discussion plays a large part in the learning, it may
be worth considering an ideal or an alternative seating arrangement that encourages discussion and involvement.
Some activities may also require the students to move around so a more open space may be preferable.

\ 8 Expectations around disclosures: It is important for young people to understand that while the session
provides a space to be open and honest, the school has a duty of care to protect young people. Any disclosures
made that are considered by an educator to be a safeguarding issue cannot be kept a secret and must be followed
up. This should be reported in line with your school’s safeguarding policy.

For more guidance on how to approach a high quality PSHE lesson you can read the PSHE Association’s
guidelines’.

13. www.pshe-association.org.uk/curriculum-and-resources/curriculum
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Laws about online behaviour

Often there is the perception that people can do whatever they want from behind a screen but there are a number of
laws that apply to behaviour online. Below you will find a set of FAQs relating to the law online.

0 Are there laws which relate to how people speak to each other online?
There are a number of laws which cover how people speak to each other in both the real world and online. They are:

» Communications Act 2003: This Act covers all forms and types of public communication. With regards to
comments online, it covers the sending of grossly offensive, obscene, menacing or indecent communications and
any communication that causes needless anxiety or contains false accusation.

» Protection from Harassment Act 1997: This Act covers any form of harassment that has occurred ‘repeatedly’;
in this instance, ‘repeatedly’ means on more than two occasions.

» The Malicious Communications Act 1988: This Act covers the sending of grossly offensive or threatening letters,
electronic communications or any other form of message with the intention of causing harm, distress or anxiety.

» Equality Act 2010: This Act states that it is against the law to discriminate against anyone on the ground of
protected characteristics. These include disability, gender reassignment (when a person undergoes a process, or
part of a process — social or medical — for the purpose of reassigning their sex), race (including colour, nationality,
ethnic or national origin), religion or belief, sex and sexual orientation.

0 Are there laws around what should and shouldn’t be shared online?
There are a number of laws which cover illegal online content. They are:

» The Computer Misuse Act 1990: Criminalises the impersonation or theft of someone else’s identity online. For
example, this would mean that writing a status on social media pretending to be your friend would technically be
against the law.

» The Protection of Children Act 1978: Criminalises the taking, creating, showing, distributing, possessing with a
view to distributing, and publishing any advertisement of indecent photographs of children (anyone under the age of
18).

» Criminal Justice Act 1988: Makes the possession of indecent photographs of children (under 18) a criminal
offence.

» Section 33 of the Criminal Justice and Courts Act 2015 criminalises the sharing of private, sexual photographs
or films (‘revenge porn’) of adults without their consent, with the intent to cause distress.

0 Are there any specific laws around pornography?

Pornographic magazines and videos can be legally bought at 18, and all regulated porn websites try to prevent under
18s from accessing them. The government has recently clarified existing obscenity laws to ensure that materials
rated only suitable for 18 year olds (and above) have age verification controls in place to stop children under 18 from
accessing them.

However, there are certain types of pornography that are illegal to ever been seen, distributed and held — even for an
adult (anyone 18 or over). These are called “extreme pornographic images”, and include acts that threaten a person’s
life, acts which are likely to, or, result in serious injury, degrading porn, violent porn (which includes rape and abuse) or
anything involving animals or those under the age of 18.
www.nspcc.org.uk/preventing-abuse/keeping-children-safe/online-porn/

Creating, distributing or generating a sexually explicit or partially nude image of someone under the age of 18 is illegal
under the Protection of Children Act 1978. It is illegal for a person under 18 to send explicit images or films of
themselves, or of another young person. By sending an explicit image, a young person is producing and distributing
indecent images of a child and risks being prosecuted, even if the picture is taken and shared with their permission.

As with anything, context is always key to a situation and whilst these laws exist police are not necessarily looking to
prosecute young people, particularly for a first offence. Instead any incident will be first and foremost be dealt with as
a safeguarding concern. Refer to ‘Sexting in schools and colleges: Responding to incidents and safeguarding
young people’ guidance produced by the UK Council for Internet Safety (UKCIS)'.

14. http://www.gov.uk/government/publications/sexting-in-schools-and-colleges
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FAQs from educators

O What should | do if | suspect that one of the issues is directly affecting any of my students?

If a student displays worrying behaviour or makes reference to events/experiences which concern you then always refer
to your school’s safeguarding policy and share your concerns with the designated safeguarding lead (DSL). It may be
that this student needs additional support and advice which the lesson is not designed to cover, so it is important to
work in partnership with the student and their family to ensure appropriate provision is made.

If you would like advice on a specific concern then we recommend you contact the Professionals Online Safety Helpline
(POSH) on 0344 381 4772 or by emailing helpline@saferinternet.org.uk. Alternatively you can contact the NSPCC
helpline on 0808 800 5000 or email help@nspcc.org.uk.

0 How should | handle disclosures made about something online?

Online safety is a safeguarding issue, as recognised by Ofsted and by the Department for Education. If a child comes
to you about something that is worrying them online, whether it be from negative contact they have received or from
being shown something upsetting online, you should deal with this information in the same way as you would treat any
safeguarding issue. Ensure you are familiar with your school’s safeguarding policy so that you know how to take the
appropriate action. For more information on how to deal with disclosures, visit our Childnet website
www.childnet.com/handling-disclosures.

In Ofsted’s eyes, “Safeguarding is not just about protecting children, learners and vulnerable adults from deliberate
harm, neglect and failure to act. It relates to broader aspects of care and education, including: ...online safety and
associated issues.” In the Department for Education’s ‘Keeping children safe in education: Information for all
school and college staff’'® (September 2018) safeguarding requirements are outlined and negative online contact

could be seen as a form of emotional abuse and being shown something inappropriate online as a form of sexual abuse.

O My students switch off when | talk about being safe online as they say that | don’t understand,
or they explain that they know all about the risks online. What should | do?

Between the ages of 11-14, young people are finding out who they are, where they fit in and who their friendship groups
are. Sometimes they may turn to the internet for answers and although many young people find comfort from support
groups online, others may find it a confusing place. It is important to acknowledge young people's views and remember
that they will use the internet differently given that they are growing up with it. However, you still know how to keep them
safe and can share with them reporting routes and where they can go to get advice and support.

Although it is vital that young people know about the online risks that exist, this toolkit is more about generating
discussion about what they see online, or how online content might make them feel. The online world contains so many
different sources of information and content that it can be hard to know what you can truly believe. This toolkit helps
young people explore different online messages and separate the myth from the reality. Moreover, an Ofsted report
from 2013 ‘Not yet good enough: PSHE education in schools’'®, stated that in “just under half of schools, pupils
received lessons about staying safe but few had developed the skills to effectively apply their understanding, such as
assertiveness skills to stand up for themselves and negotiate their way through difficult situations.” This shows that
although young people might be aware that they need to be safe online, they don’t always apply their learning so it is
always worth revisiting and giving them opportunities to apply their skills to different situations.

How can | talk about these issues when | don’t want to introduce my students to things they
haven’t necessarily heard of?

Young people are experiencing increasing pressures from the internet and social media but it is important to remember
that they all have different maturation rates and levels of sexual awareness. Therefore it is vital to explore the issues they
may be facing in an age appropriate manner in order to enable them to form healthy relationships with others and their
own sexual awareness.

Beginning any unit of work with a brief pre-assessment of your students' understanding and needs will help you to
ensure the lesson is pitched appropriately. This can be done through mind mapping existing knowledge and exploring a
topic further using the suggested starter activities and the talking heads questions.

It is important to take a sensitive and non-judgemental approach to these topics and work in partnership with parents.
Review our advice for involving parent and carers on pages 10-12.

You may also wish to use techniques such as ‘Save it for later’ boxes/walls to capture questions and discussions not
appropriate for that session.

15. www.gov.uk/government/publications/keeping-children-safe-in-education--2
16. www.gov.uk/government/publications/not-yet-good-enough-personal-social-health-and-economic-education
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FAQs from educators (Continued)

How do | approach topics that | feel uncomfortable in teaching and use terminology that | am
unfamiliar with?

From our work with educators we know that they feel least confident in talking about the topic of online pornography
with their students. This toolkit has been designed to address this and support teachers in tackling this important and
difficult topic with young people.

It is understandable that not every teacher will feel best placed to discuss such sensitive topics with their students but
there are a number of things you can do in order to feel more prepared. You can:

» Begin by reviewing the educator’s guidance and individual lesson guidance in full to ensure you are clear on the key
objectives and messages.

» Run through the teacher’s guidance with other staff as part of a CPD session and speak with senior leadership or
lead teachers to make sure you know your school’s policy. You will find a guide for using this toolkit in a staff training
session on pages 14-15.

» Refer to the ‘Handling sensitive and controversial issues’ advice on page 8.

» Keep to the discussion questions and use the Childnet focus group quotes and suggested answers as a guide for
discussions.

» Check for CPD training in your area, local authority or through external agencies such as the PSHE Association
www.pshe-association.org.uk/cpd-and-training.

0 How can | use this resource with young people who have specific learning needs?

Whilst this resource is not specifically designed to be used in a SEN school many of the activities are easily adaptable
and have been created under a Creative Commons license. You may wish to replace some words with images by using
software such as Communication in Print or by allowing the students to draw instead of write or discuss their answer.

In some of the lesson plans suggestions have been made for how the activity can be tailored to meet specific needs.
O Can | make changes to the worksheets to adapt them for my group?

'Myth vs Reality' is a free, downloadable Creative Commons resource for schools and youth groups to use. Lesson
plans can be easily downloaded from our website, although changes can’t be made directly to the worksheets as they
are in PDF form. For more information, look at the following link: creativecommons.org/licenses/by-ncsa/4.0/

If you do have amendments, suggestions for activities or feedback then please contact education@childnet.com.
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Topic Guidance

The Collins English Dictionary defines pornography as,

g o n I i ne PO rn Og ra p hy ‘Writing, pictures, films, etc. designed to stimulate sexual

excitement’.

What can | do as an educator to support young people with
the issue of pornography?

It is important to remain non-judgemental and open when discussing
sensitive topics like pornography. Offer support and guidance to students
by helping them to challenge the messages portrayed in pornography and
understand where they can go for support and information. You can find
signposting to support guidance at the end of the lesson plan on page 28.

Key issues:

Obtaining or giving consent
Showing respect
Feeling pressured
lllegal pornographic content

Advice on running a lesson on online pornography:

Always follow your school’s policy and ensure that you have appropriate

parental consent. Explain to the students that you will be discussing a

sensitive topic, pornography, in today’s lesson and reassure them that:

e FEveryone’s thoughts and opinions are to be respected

e No one will be expected to talk about anything they do not wish to

e No pornography will be shown during the lesson, or is expected to be
viewed as a result of this lesson

e There is no expectation that they will have watched pornography
before or that they will have to divulge whether or not they have seen it
before

Discrimination e.g. gender

Unrealistic expectations e.g.
gender, body, sexual acts

Guidance for the accompanying
films is available on page 13

“] think porn would affect us

when we are older because

after all we are still children
and porn isn’t supposed to be
for us. So the fact that some

Access vs. exposure to:

Research carried out in 2017 by the NSPCC and the Children’s
Commissioner found that nearly half (48%) of 11-16 year olds had seen
online pornography. Of those who had seen it, the older the respondent,
the more likely they were to have seen pornography (65% of 15-16 year
olds vs 28% of 11-12 year olds), and proportionally more boys (56%)
reported having seen pornography than girls (40%).

people might watch it when
they are younger makes them
think about things differently
and look at life in a different
way.”

It is important to remember that viewing pornography can be both
accidental and on purpose and that peer pressure and influence can play a
role. In fact the research found that 46% of young people had seen online
pornography for the first time because it “just popped up”, as opposed to
22% who reported being shown it by others and 22% who searched for it
themselves.

Young person, Childnet focus group

Impact of online pornography on
Where does the law stand? young people:
Pornographic magazines and videos can be legally bought at 18, and
under the Digital Economy Act, all online commercial pornography
services accessible from the UK will be required to carry age-verification
tools to prevent children from seeing content which isn’t appropriate for
them. The British Board of Film and Classification (BBFC), will oversee
the implementation of the regulations, and Internet service providers that
do not comply could face fines of £250,000, or five per cent of financial
turnover.

Studies have shown that when children
and young people are exposed to
sexually explicit material, they are at
greater risk of developing:

e unrealistic attitudes about sex and
consent

e more negative attitudes towards
roles and identities in relationships

¢ more casual attitudes towards sex
and sexual relationships

e anincrease in ‘risky’ sexual
behaviour

e unrealistic expectations of body
image and performance

However, there are certain types of pornography that are illegal to ever
been seen, distributed and held — even for an adult to be in possession of.
These are called “extreme pornographic images”, and include acts that
threaten a person’s life, acts which are likely to, or, result in serious injury,
degrading porn, violent porn (which includes rape and abuse) or anything
involving those under the age of 18.

It is illegal for a person under 18 to send explicit images or films of
themselves, or of another young person. By sending an explicit image,
a young person is producing and distributing child abuse images and
risks being prosecuted, even if the picture is taken and shared with their

permission.
www.nspcc.org.uk/preventing-abuse/keeping-children-safe/online-porn/

Source: www.nspcc.org.uk/
preventing-abuse/keeping-children-
safe/online-porn/
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Online Pornography

Key words: pornography, influence,

peer pressure, myth, reality, law, resist,

consent e Students will understand that pornography
can show a stereotypical portrayal of
relationships, bodies, gender and sex.

@ Time: 60 minutes+ e Students will discuss and develop strategies
for resisting pressure to view pornography.

Intended learning outcomes:

e Students will know where they can go to
find reliable information about sex and

Resources: projector/whiteboard, relationships.
@ PowerPoint slides, worksheets, plain

paper

This toolkit has been created with timings as a guide. The activities are designed to facilitate discussions which may

fall outside of the suggested timings. In this case, the follow on activities can be used in subsequent sessions or
you may wish to select the most appropriate activities for your session and pupils.

Lesson outline Description Time Resources Class set up
‘It’s OK to watch porn, everyone 5mins n/a Whole class/
Starter does it.” - Group discussion pair work
Ta|king 3 talking heads - discussing the 10 mins  Films and/or ~ Whole class
Head unrealistic nature of pornography, worksheet 1.1
eads and the consequential

expectations and pressure young
people experience

Discussion Discussion questions - Explore 10 mins n/a Whole class
the themes of the talking heads in
more detail

Follow on activities

Activity A Myth or reality? — Sorting activity 10 mins  Worksheet 1.1 Group work

Activity B Gender Stereotypes — Word cloud 10 mins  Plain paper Group work

Activity C Resisting the pressure — Strategy 10 mins  Worksheet 1.2 Group work
building

P|enary #RealityCheck - Review starterand 5 mins ~ Worksheet 1.3  Whole class
hand out exit slip

A PowerPoint presentation has been provided as a guide to support the flow of activities and

delivery of questions. This can be found at www.childnet.com/pshetoolkits.

N \ MYTH VS REALITY \ ONLINE PORNOGRAPHY \ LESSON PLAN


http://www.childnet.com/pshetoolkits

Reminder of the ground rules

At the beginning of each lesson, briefly go through your agreed ground rules to ensure everyone knows what is
expected of them during the discussions and activities that follow. Explain that this lesson may explore some sensitive
issues. Review the guidelines for a successful PSHE lesson in the educators’ guidance section or on page 16.

Starter:
‘It’s OK to watch porn, everyone does it.’ - Group discussion

@ 5 mins E No resources needed

Display or share the following statement,

The Collins English Dictionary

defines pornod

Ask students to discuss the statement in pairs considering whether or ) ictures,
: ! Writing, P o

not they agree and why. Remind them that they are reflecting on young ‘qned to st\mU\ate S

people’s views as a whole and are not expected to comment on their deS\_g nt'.

personal use. exciteme

‘It’s OK to watch porn, everyone does it.’

Explain to them that you will shortly be holding a class vote to gauge
their opinion on the statement. You may want to ask your class to close
their eyes during the vote to ensure it is anonymous, particularly given the
sensitive nature of the topic. Do a quick survey of the class using thumbs
up if they agree or thumbs down if they disagree with the statement.

If they would like to share, encourage some students to feedback on their
thoughts and opinions. Reminding them not to mention names of others if
they choose to share a particular example.

Key statistics relating to young people’s viewing of
pornography
Over half (63%) of the 11-16 year olds surveyed by the NSPCC
reported that they had been exposed to online pornography

Viewing pornography appears to increase with age. Children first
view it between 10 and 17 years old

Accidentally seeing pornography is more common than deliberately
looking for it

Boys are more likely to access pornography than girls

Boys generally view pornography more positively and say they
access it mainly out of curiosity

Girls have more negative attitudes about pornography and say it is
distasteful

Girls feel more uncomfortable than boys when viewing pornography

NSPCC, Children’s Commissioner and Middlesex University, 20167

“l think that if people watch
porn [young] and then in the
future in relationships they
might think people are always

‘up for it’ and relationships
are all about having sex when
actually it’s about love.”

Explain to the students that you will be discussing a sensitive topic,
pornography, in today’s lesson and reassure them that;

® FEveryone’s thoughts and opinions are to be respected Young person, Childnet focus group
® No one will be expected to talk about anything they do not wish to

®  No pornography will be shown during the lesson, or is expected to be viewed as a result of this lesson

[ )

There is no expectation that they will have watched pornography before or that they will have to divulge
whether or not they have seen it before

8 \ MYTH VS REALITY \ ONLINE PORNOGRAPHY \ LESSON PLAN
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@ Talklng Heads Guidance for the

accompanying films is g
@ 20 mins @ Films and/or scripts (worksheet 1.1) available on page 13

Overview

Beth, Sadie and Ryan talk about the influence, expectations and pressure online pornography can have on young
people, whether they actively engage with it or experience it second hand from others. They look at the myths
surrounding pornography and the inaccurate portrayal and role modelling of what a relationship should be.

@ Starter questions @ 5 mins =| na

Before watching the talking heads, use the following starter questions to assess young people’s prior thoughts, feelings
and opinions about how online pornography can impact on us and our relationships.

What impact could watching pornography What do you think the gender ratio
have on a young person? of viewing pornography might be?
Studies have shown that when children and young people are exposed Significant gender differences were observed in young people aged
to sexually explicit material, they are at greater risk of developing: 11-16 during research conducted by the Children’s Commissioner,
. unrealistic attitudes about sex and consent NSPCC and Middlesex University. Males reported a higher frequency

. . ) . of exposure to pornography (56%) than females (40%). It also

° more neggtlve attitudes towards roles and identities in explored whether young people had ever seen pornography;
relationships whether intentionally, or not. If looking at their intentional seeking of

*  more casual attitudes towards sex and sexual relationships pornography, then the gender differences are wider with 59% of males

e anincrease in ‘risky’ sexual behaviour reportedly doing so compared to 25% of females.

o unrealistic expectations of body image and performance

Source: www.nspcc.org.uk/preventing-abuse/keeping-children-
safe/online-porn

@ Watch the talking heads @ 5 mins =| Films and/or scripts (worksheet 1.1)
Ryan | Beth Sadie
| “What's the big | “Is this what'’s “Let’s get real.”
,\ deal?” expected of me?”
@ Follow on discussion questions @ 10 mins =| n/a

\g\ Ryan “What’s the big deal?”

¢ Ryan says he started looking at pornography when he was 11.
At what age do you think young people might first see a pornographic
image or video? Is it usually accidentally or intentionally?

“If boys when they are younger
are constantly seeing girls with
the ‘perfect’ body then when

& Ryan says that pornography is everywhere and that everyone will see it they actually get to having sex
at some point. How true do you think this statement is? with someone with a normal

¢ According to Ryan, he’s learnt everything he needs to know about sex body then it might not meet
from watching pornography. Do you agree with Ryan that we can learn their high expectations.”
about sex from pornography?

& What kind of influence or impact could pornography have on a Young person, Childnet focus group
relationship?

3
(a R
2
@)
n
7]
T
-
-
>_
T
[l
<
o
Q)
@)
Z
o
@)
a
L
Z
_
Z
@)
-
1
<C
L
oC
)
>
S
>
-
24

@ Childnet §) Uk Safer

“# International Centre


http://www.nspcc.org.uk/preventing-abuse/keeping-children-safe/online-porn 
http://www.nspcc.org.uk/preventing-abuse/keeping-children-safe/online-porn 

@ Talking Heads (Continued)

Guidance for the
accompanying films is g

@ 20 mins @ Films and/or scripts (worksheet 1.1) available on page 13

n/a

@ Follow on discussion questions @ 10 mins

ﬁ Beth “Is this what’s expected of me?”

¢ How easy is it to avoid the pressure to see something that you don’t want to
see?

& Isit ok to go ahead and share pornographic images with your friends?

Discuss whether or not someone should always ask permission before they
show pornography to someone or whether that person should make it clear
that they don’t want to see it. Should it be the responsibility of one person
over the other or a shared responsibility?

& Beth says that she looks nothing like the women in porn. Do you think that
people in pornographic images represent a truthful image of real bodies?

The porn industry uses actors to take part in sexual acts, however websites
do also host ‘home made’ pornography which will show non-performers.
The actors within pornography will behave in a certain way for the film/image
and often have surgery in order to portray a particular type of body. Typically,
a pornography actor will be seen to portray the ‘ideal’ sexual body, e.g. no
body hair, large and symmetrical genitalia. Pornography will often show the
extremes of an act (including violence), of bodies (including size and shape)
and of relationships.

& Beth says that the other girls remain silent when porn is shown. Why would
someone choose to remain silent and not speak up?

@ Sadie “Let’s get real.”

¢ Sadie says that, ‘Everyone goes along with it and watches
pornography.” Do you think this is true and if so, why?

¢ Sadie’s not afraid to speak her mind but gets called ‘frigid’ as a resullt.
Do you think it’s fair that she gets called this?

Young people Wigle) might ha‘ve'
¢ Sadie talks about her friend who is trying to figure out their sexuality and questions ~bout sexuality wil view
watches gay porn. Why might someone see pornography as the best pornography for the same reasons
S as those who do not. Some may

o view this out of curiosity,
excitement or because they ha\/e
guestions about the mechanics of

Anyone with questions about sexuality can obtain clear and factual choose t
advice and support from organisations like Stonewall, Brook or the
LGBT foundation. They can also speak to a close friend or trusted
adult or contact a helpline like Childline or The Mix (See helpline Sex.
details on page 9).

¢ Unlike Sadie, many people might be confused and think that
pornography is real. What could be the impact of this belief?
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Activity A:
@ Myth or Reality? - Sorting activity

@ 10 mins E Worksheet 1.2

This activity asks young people to consider whether the messages
portrayed in pornography are realistic or just a myth. Studies have also shown that when young

Iy explicit
le are exposed to sexua .
Fr)r:ae?;rial they are at greater risk of developing:

How to run the activity:

1. Begin by asking students to vote on how close to reality they
think the portrayal of relationships are in pornography out of 10.
(1 being not realistic at all and 10 being completely realistic). . 4s role
Then do the same for gender portrayal and body portrayal. more negative attltudgs towards 1
identities in relationships

» unrealistic attitudes about seX and

consent
s and

2. In groups ask the students to sort the activity cards, worksheet ‘
1.2, into two piles; myth and reality. Remind them that there is more casual atll .
no expectation that they will have seen pornography, nor do they sexual relationships
have to share this. Instead, this activity asks them to consider ‘risky” sexual behaviour
the perceptions young people have about pornography.

tudes towards sex and

an increase in

unrealistic expectations of body image

and performance

g.uk/preventing-abuse/
e-porn/

3. As aclass, feedback on where the students placed each card
and why. Focus particularly on the fact that often the people
shown in pornography are acting and putting on a performance WWW.nspcc.or :
s0 things are exaggerated and the lines between consent, keeping-children-safe/onlm
pleasure and violence are often blurred. It's important for young
people to know the difference.

Activity B:
@ Gender Stereotypes - \Word Cloud

@ 10 mins @ Plain paper

This activity asks young people to consider whether pornography portrays

realistic expectations of body, gender and relationships. _There is no expectation that
Students will have to have seen
Pornography to do this tagk.

How to run the activity:

1. Ask the students to create word clouds of what they perceive a male Their perceptions may be based
and female stereotypical pornography actor to be — ensure they have on conversations with peers,
headings to consider — age, height, weight, body type/shape, hair TV or social media content and
colour, clothing etc* discussions.

2. Ask the students to share the words they generated and create a class
summary version on the board.

3. Ask students to discuss what impact seeing these stereotypes could
have on someone:

® Do you think someone would be affected by seeing these
stereotypes of bodies?

® How and why?

“People will look at porn and
think 1 don’t look like that
so I’m never going to get a
boyfriend or girlfriend because

® \What impact could this have on someone in the future? most of these people in porn
4. Discuss whether or not they feel these stereotypes accurately reflect are models and have surgery

people’s bodies and annotate around the word clouds, in a different to make their boobs bigger.”

pen, words which they would associate with a more realistic body type/

image.

3
(a R
2
@)
n
7]
T
-
-
>_
T
[l
<
o
Q)
@)
Z
o
@)
a
L
Z
_
Z
@)
-
1
<C
L
oC
)
>
S
>
-
26

Young person, Childnet focus group

@ Childnet §) Uk Safer

“# International Centre


http://www.nspcc.org.uk/preventing-abuse/keeping-children-safe/online-porn/
http://www.nspcc.org.uk/preventing-abuse/keeping-children-safe/online-porn/

Activity C:
@ Resisting the pressure to watch - Strategy building

@ 10 mins E Worksheet 1.3

This activity asks young people to consider how they would resist the
pressure from others to watch pornography and the language and strategies “l know a lot of people who
they would use to do so. do watch it and | know a lot
of people who don’t watch
it and they always make it
1. Ask students if it is always easy to say no to someone if they want you clear that they don’t want to

to do something? Whalt Ianguage( strategies Can,you use instead of the be shown it and some people

\;vsir(il n%i;;ighr;aléﬁ;]ok?ﬁ expls!n \f[vhy tyci(u ?[Irc])n t want to df? something, who do watch it respect

q ge the subject or take the pressure off you. that. They kind of go off with

2. Explain to young people that sometimes we can find ourselves in a friend that doesn’t watch
situations where people may pressure us into looking at things online it either and then they can
which may make us feel uncomfortable, confused or even upset. It is come back when the topic
important to understand the strategies you can use to resist the pressure has changed.”
to view content like this.

How to run the activity:

Young person, Childnet focus group

3. In groups ask the students to look at a scenario, worksheet 1.3, and
discuss how they would resist the pressure and say no.

4. Come back together as a class and ask groups to share their scenario and chosen
strategy for avoiding peer pressure to view pornography online.

When considering the pressure to watch pornography the following advice is important to remember:
Be honest - Say how you feel and say what you think is right or wrong
Talk - Explain what you want to happen and what you don’t want to happen
Feel safe - Make sure you feel safe where you are, and around those that you're with

Being comfortable - Say if you don’t feel comfortable with anything. Just because you have kissed someone or done
something sexual, it doesn’t mean you have to view sexual content

Make a joke — sometimes making a joke can defuse a situation and change the topic, particularly if it is a friend you are
talking to

Plenary:
#RealityCheck - My Response

@ 5 mins @ Worksheet 1.4

Revisit the opening statement and ask students to write their own response based on
everything discussed in the lesson. This can be done in pairs/groups or as a class.

‘It’s OK to watch porn, everyone does it.’

Ask the students to consider the following:

® Do they agree with what it is saying?

® How would they challenge the comment?

® \What advice would they give or questions would they ask?

Review the intended learning outcomes and hand out the exit slip, worksheet 1.4, to each student to be filled out.
Encourage each student to tear the last question from the page to add into the anonymous question box. These
questions can be answered in the next lesson or be used to inform future planning.

Check with the students that they know who in their school they could turn to if they did ever need advice, support or
information e.g. Head of Year, a PSHE teacher, a school counsellor or nurse, and refer to the external organisations on
the next page for more support on sex and relationships.

@ Childnet §) Uk Safer

“# International Centre
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Brook: A sexual health and well-being charity for under 25s which offers information, support and guidance for young
people on anything from sex and relationships to gender and sexuality. They also provide resources for schools -
www.brook.org.uk

FPA: A sexual health charity who give straightforward information and support on sexual health, sex and relationships to
everyone in the UK - www.fpa.org.uk

Stonewall: An LGBT charity who offer support to anyone on issues like gender, equality and sexuality and free
educational resources for schools - www.stonewall.org.uk

Childline: 0800 11 11 — A service that allows young people to talk to someone anonymously without judgement via
chat, or via phone, on whatever issue they would like. A lot of helpful support and advice is on their website —
www.childline.org.uk

Childline YouTube channel: Childline have produced a series of videos called ‘Voice Box’ (www.youtube.com/user/
childline) which cover issues like consent (youtu.be/jM_2hiSikAQ)

The Mix: 0808 808 4994 — A charity which offers essential support to under 25s on anything from embarrassing
problems and weird questions to please-don’t-make-me-say-it-out-loud thoughts - www.themix.org.uk

YoungMinds: This website has lots of information for young people about their well-being and mental health, and also
has information for teachers and parents — www.youngminds.org.uk

@ Extension activities

Where does the law stand? - Quiz

=1 Worksheets 1.5 and 1.6

This activity asks young people to consider where the law stands in relation to viewing pornography.

How to run the activity:

Ask students to consider where the law stands in relation to viewing pornography by completing the quiz, worksheet
1.5. Using the answer sheet, worksheet 1.6, review the answers to the quiz as a class and discuss any key
misconceptions.

Finish this activity by reminding young people that it is important to be aware of where the law stands in relation to
pornography. However, whilst some things may not break the law they may still not be advisable, e.g. a child showing
another child pornography. You may wish to discuss other consequences such as upsetting someone, sanctions at
school or home or even breaking trust within a friendship or relationship.

Porn as sex education debate

Pose some short statements to students and ask them to debate each side. You could give one statement per small
group and ask them to present their case to the class.

Possible statements:

® Pornography can teach you about sex and relationships.

® Pornography is a less embarrassing way to learn about sex and relationships than through parents or schools.

® You need to educate young people about pornography by showing them examples of it.

®  Only secondary aged pupils should be taught about pornography.

@ Childnet §) Uk Safer
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Worksheet 1.1
Talking Heads Character Summary Scripts

I'}(--------------------------------1

Talking Head 1 - Ryan - “What’s the big deal?”

, is talking head represents how easy it is to become influence
\ Thi Iking head h iti b infl d
7

and taken in by the fantasy of pornography.

‘| was about 11 the first time | looked at porn but | reckon others are younger than that. | heard my
brother and his mates talking about it and although I’d heard about it, | wanted to take a look for
myself. And once | started | wanted to see more. To be honest, you are going to see it sooner or
later whether you like it or not. It’s everywhere and you can find it so easily if you want to. You can
learn everything you need to know about sex from watching porn. What to do, what people like and
how they like to be treated. People who say they don’t watch porn are probably lying or a bit weird.
Everyone watches porn. So, what’s the harm in watching it?

What do you think?’

Talking Head 2 - Beth - “Is this what’s expected of me?”

This talking head voices the concerns that young people are
feeling regarding the expectations put on them from others who
have been heavily influenced by pornography.

@

‘| was shocked when this boy from school showed me some porn. It was on his phone. Why did

he think | would want to see it? It was actually really horrible. The others started crowding around

to watch and then they started saying things like women are always up for it. Even though | was so
embarrassed, | just sat there and | didn’t say anything. Sadie told them to shut up but then they just
called her frigid. It really worries me because | know some of them watch a lot of porn and I'm sure
some of them think it’s real. What if | was seeing someone that | really liked and they expected me to
do the stuff that they’ve been watching? And if | didn’t, then what?

What do you think?’

Talking Head 3 - Sadie - “Let’s get real.”

This talking head comments on the reasons why some people turn
to pornography and the impact and influence pornography can
have on the way women in particular are treated and spoken to.

‘| don’t get why people look at it but then | guess some people might look at it to figure stuff out.

Like my friend Sam. He watches gay porn because he’s unsure about his sexuality. He says he can
explore anonymously as he’s not quite ready to tell other people just yet. The thing is, everyone goes
along with it. Like the other day, this kid was showing porn on his phone and didn’t consider for one
minute that not everyone’s into looking at that stuff. And | really hate the way some lads at school talk
about girls. Like they genuinely think porn is real. | find it really insulting and | don’t care that people
call me frigid or gay because I'd rather stand up and speak out. It’s not real. It doesn’t represent
reality!

What do you think?’

Q

[
- ! Myth Vs Reality 2018 by Childnet International is licensed under a afe
‘ \L: P C h I | d n Et @ (DO Creative Commons Attribution-NonCommercial-ShareAlike 4.0 ' UKS r
BY NC SA

International International License. l(.r.'"etﬁ;rrft
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Worksheet 1.2
Myth or reality? - Sorting cards

Watching
pornography is a
good way to learn
about sex and
relationships

More males watch
pornography than
females

Only weirdos watch
pornography

The bodies shown

in pornography are Pornography uses
what you can expect actors
from future partners

Pornography uses
real people and real
stories

Women are ‘always Sex in pornography Pornography only
up for it’ just like in is the same as sex in shows men as
pornography real life dominant

Watching
pornography when Women like to be
you are young will treated as they are in
affect your future pornography
relationships

Pornography
degrades women as
it shows them as sex

objects

Watching

i You will only feel
pornography is just

Watching . . confident about
5 a bit of fun and it e
pornography is bad your bodly if it looks
helps to boost your .
for you similar to the people

body image and self in pornography

esteem

®
a ! Myth Vs Reality 2018 by Childnet International is licensed under a afe
‘ \“: P C h I |d n Et @ DEOO Creative Commons Attribution-NonCommercial-ShareAlike 4.0 ' ILr,\|t<esr‘netr

1 BY NC SA : P
International International License. Centre
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Worksheet 1.3
Resisting the pressure to watch - scenario cards @'

Scenario 1

At lunch time you walk past a group of people in your year group
sharing something on their phones. They ask if you want to see it but

then another one makes the comment that you’re boring and never
look at stuff like this. You don’t want to see it but how do you say no,
especially in front of everyone?

Scenario 2

You overhear your older sibling talking about pornography and
what they have seen. They tell you to look at it because you're
going to see it sooner or later anyway. You’re not sure you are
ready but how do you say no?

Scenario 3
Your best friend tells you about something they saw online last

night and they tell you to go and watch it because everyone else
has. You don’t really want to see it, but you don’t want to miss out.
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Worksheet 1.4
Exit slip

@

NV1d NOSS31 / AHAVHOONAHOd ANI'INO / ALIV3d SA HLAN / S

'OARY IS | UOSeND

MUy Apealfe | sBuly |

“*maud Apeale | sBuly |

“eneY IS | uolsenD

**Aepo) peules| eney | sBuIY |

***Aepo] peules| aney | sBuIy |

dis ux3

dijs 1x3

‘sdiysuoliejal pue xes Inoge Uoiewloul
8|gel|el pulj 01 06 01 8JayMm MOU, |
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Worksheet 1.5
Where does the law stand? - extension quiz @"

Selling pornography A website allowing Watching violent
magazines and videos in under 18s access to pornography which
a shop to under 18s? pornographic content? causes harm to

someone?

Watching pornography Watching pornography Producing homemade
which contains adults which contains children pornography under the
(over 18s)? (under 18s)? age of 187

An adult (over 18) A child (under 18)
showing a child (under showing another child
18) pornography? pornography?
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Worksheet 1.6
Where does the law stand? - extension quiz answers @"

Selling pornography A website allowing Watching violent
magazines and videos in under 18s access to pornography which
a shop to under 18s? pornographic content? causes harm to

someone?

g llegal g Legal g llegal

Watching pornography Watching pornography Producing homemade
which contains adults which contains children pornography under the
(over 18s)? (under 18s)? age of 187

g Legal g llegal g llegal

An adult (over 18) A child (under 18)
showing a child (under showing another child
18) pornography? pornography?

g llegal g Legal

Pornographic magazines and videos can be legally bought at 18, and under the Digital Economy Act, all
online commercial pornography services accessible from the UK will be required to carry age-verification
tools to prevent children from seeing content which isn’t appropriate for them. The British Board of Film and
Classification (BBFC), will oversee the implementation of the regulations and Internet service providers that do
not comply could face fines of £250,000, or five per cent of financial turnover.

However, there are certain types of pornography that are illegal to ever been seen, distributed and held -
even for an adult to be in possession of. These are called “extreme pornographic images”, and include acts
that threaten a person’s life, acts which are likely to, or, result in serious injury, degrading porn, violent porn
(which includes rape and abuse) or anything involving those under the age of 18.

It is illegal for a person under 18 to send explicit images or films of themselves, or of another young person.
By sending an explicit image, a young person is producing and distributing child abuse images and risks
being prosecuted, even if the picture is taken and shared with their permission.

www.nspcc.org.uk/preventing-abuse/keeping-children-safe/online-porn/
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Topic Guidance

The Collins English Dictionary defines a relationship as, ‘The

%ﬁ Healthy Relationships Online way in which two or more people feel and behave towards

each other’. Healthy is defined as showing ‘good sense’. AXA

@
What constitutes a healthy relationship vs. an unhealthy
relationship online?

A sign of a healthy relationship is that both individuals are able to decide for
themselves what they see as acceptable, and this view is respected and
valued. It is important for young people to recognise unhealthy behaviours
that are unacceptable in their relationships. For example, behaviours that
are non-consensual, intentionally hurtful, or carried out under pressure to
fit in or make others happy. It is important to note that there may be some
examples of what could be unhealthy behaviours that happen within a
healthy relationship, and are entered into with consent from both parties
involved or challenged and effectively addressed.

Key issues:

Feeling pressured or controlled
Feeling worried or anxious
Difficulties with boundaries
Showing love and respect

Friendship or relationship
problems

Consent
Influence

There are many different factors that can influence young people’s
perception of what is healthy within a relationship. These include examples
set by those who surround young people in their everyday life, such as
parents or carers and other family members, behaviour they witness
through the media and social media and even the portrayal of gender
stereotypes and behaviour within pornography.

Public and private behaviours

The nature of the internet means evidence of unhealthy or abusive
behaviour can easily be hidden from public view, via private messages or
profiles. This may isolate the other person from family and friends, and cut
them off from receiving support. It is therefore crucial that young people
know of routes to get support from and that their voice will be listened to.

Conversely to this, unhealthy behaviour can also take very public forms
online. When a relationship is played out in public view, images and
comments posted between the pair will most likely be seen by their peer
group. This aspect can also be used as a tool in manipulation and control.
For example, pressures to show ‘proof’ of an apparently happy relationship
through sharing images or comments publicly. It is therefore crucial

to encourage young people to look out for their friends online, to offer
support, and to recognise that support can help someone who may be in
an unhealthy or even abusive relationship.

Guidance for the accompanying
films is available on page 13

(On delayed responses to
messages)
“You start getting a bit self

conscious, you’re thinking
‘what have | done? Why are
they not answering me?’”

Young person, Childnet focus group

What form can a ‘relationship’
take for young people?

Friends - offline and online:
friendships that were formed between
individuals who knew each other offling,
who also communicate using the
internet.

of young people have sent a kind

88 o / message online to a friend who was
o feeling sad or upset

Digital Friendships Report 2017,
UK Safer Internet Centre

Friends - online only: friendships that
were formed online and communicate
using the internet only.

Boyfriends/girlfriends/partners -
offline and online: romantic/sexual
relationships that were formed between
individuals who knew each other offling,
who also communicate using the
internet.

How does consent form part of a healthy relationship online?

Consent is typically spoken about in relation to physical or sexual contact
but it can encompass a range of different behaviours within a relationship,
both platonic and romantic. In a healthy relationship, everyone should

be able to openly talk about and discuss what kind of activity they wish

to engage in. Whether it’s physical contact, sharing information, posting
images online or engaging with content online, it’s important for everyone in
the relationship to feel comfortable with what is happening.

Boyfriends/girlfriends/partners

- online only: romantic/sexual
relationships that were formed online and
communicate using the internet only.

Family members - offline and online:
Some family relationships may be only
online e.g. family members who live
abroad/long distance away.

Consent must always be communicated every step of the way when a new
situation is entered into and respect should be given whether someone
choses to give consent or not.
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Topic Guidance (Continued)

axn
<

The Collins English Dictionary defines a relationship as, ‘The

?V Healthy Relationships Online way in which two or more people feel and behave towards

each other’. Healthy is defined as showing ‘good sense’.

What can | do as an educator to encourage healthy behaviours within young people’s

relationships?

Educators can encourage healthy behaviours by dispelling the myths about what is ‘normal’ in a relationship, and
encourage young people to speak up if they find something unacceptable. The young people you work with may be
entering into romantic relationships for the first time, and feel unsure of what is expected of them. It is important to be
aware that young people may still be figuring out how relationships work, and there will be a learning process to go
through. As an educator, it is also essential that you can reassure them that their views matter. There is no excuse for
intentionally hurtful or controlling behaviour, and if they find something unacceptable they have the right to say so and

seek help from a trusted adult or friend.

If you suspect a student is in an unhealthy
or abusive relationship, what should you do
as an educator?

e Follow your school’s safeguarding policy

e Report any concerns you might have to your
designated safeguarding lead (DSL)

Raise awareness with your students of what is
classed as unhealthy or abusive behaviour and
give them opportunities to talk about any concerns
they may have

e Provide them with clear reporting routes and
signpost to further support

If a student thinks a friend is in an
unhealthy or abusive relationship, advise
them to take the following steps:

Report any unacceptable commments or images if
they violate the community guidelines of that site/
service/app.

Visit www.childnet.com/how-to-report for more
information and advice on making reports on a
variety of different sites/services/apps

Talk to your friend and ask if they are okay. It can
be hard for people to talk about this issue. Start

a conversation with them by asking how they are
and share you concerns for them in a neutral way,
avoiding judgment and focusing on your concerns
for their feelings, wellbeing or behaviour. Let them
know you are there to support them if they need it

Reassure your friend that you are here to help and
offer to go with them to talk to a trusted adult or
tell them about helplines like Childline and The
Mix (See support services on page 44)

Do not confront the person who is being abusive,
but do tell a trusted adult or support your friend in
doing so

If a student is in an unhealthy or abusive
relationship, advise them to take the
following steps:

e Talk to a trusted adult — this could be a parent or
teacher or by contacting:
Childline on 0800 11 11 (www.childline.org.uk)
The Mix on 0808 808 4994 (www.themix.org.uk)

e If you are experiencing abuse, remember that it
is not your fault and that support is available. It is
never too late to tell someone

e If you are receiving unacceptable or abusive
messages, save them or ‘screen shot’ them, so
you can show a trusted adult later

e Let your boyfriend/girlfriend/friend know that you
find their behaviour upsetting. If you feel worried
to do this alone, ask a trusted adult to be present
when you have this conversation

e If you are worried your relationship is putting you at
risk of harm, tell a trusted adult for further support
and call 999

e If you are worried you are being abusive in your
relationship, talk to a trusted adult — this could
be a parent or teacher or by calling the Respect
Phoneline on 0808 802 4040 or visiting
www.respectphoneline.org.uk
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https://www.themix.org.uk/

* These activities may be suitable for a mature upper KS2 class

XA
Healthy Relationships Online *"ﬁ_’?

Key words: relationships, respect,

communication, platonic, romantic,

control, behaviour, consent e Students will understand the key components
of a healthy relationship online.

Intended learning outcomes:

e Students will recognise the signs of an

@ Time: 60 minutes+ unhealthy relationship online.

e Students will explore misconceptions
about what is ‘normal’ behaviour in healthy

relationships online.

Resources: projector/whiteboard, ,
@ PowerPoint slides, worksheets, plain e Students will know where to go for help and

paper advice on healthy relationships.

This toolkit has been created with timings as a guide. The activities are designed to facilitate discussions which may

fall outside of the suggested timings. In this case, the follow on activities can be used in subsequent sessions or
you may wish to select the most appropriate activities for your session and pupils.

Lesson outline  Description Time Resources Class set up
Defining healthy relationships - 5mins  Plain paper Pair work
*
Starter Assessing understanding
Ta|king 3 talking heads - discussing the 10 mins  Films and/or ~ Whole class
Heads* unwritten rules in relationships and worksheet 2.1
eads the pressure to be ‘always available’
online
Discussion* Discussion questions — Explore 10 mins  n/a Whole class
the themes of the talking heads in
more detail

Follow on activities

Activity A* Healthy or unhealthy? — Sorting 10 mins  Worksheets Group work

activity 2.2,2.3
Activity B* Spot the signs — Scenarios 10 mins  Worksheet Group work
2.4
Activity C* Myth vs reality — Matching activity =~ 10 mins ~ Worksheet Group work
2.5
Plenary* #RealityCheck - Strategy building 5mins  Worksheet Whole class
and hand out exit slip 2.6

A PowerPoint presentation has been provided as a guide to support the flow of activities and

delivery of questions. This can be found at www.childnet.com/pshetoolkits.
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http://www.childnet.com/pshetoolkits

Reminder of the ground rules

At the beginning of each lesson, briefly go through your agreed ground rules to ensure everyone knows what is axn
expected of them during the discussions and activities that follow. Explain that this lesson may explore some sensitive #‘H-;
issues. Review the guidelines for a successful PSHE lesson in the educators’ guidance section or on page 16.

Starter:
@ Defining Healthy Relationships - Assessing knowledge

@ 5 mins E Plain paper

Ask the group to think of the 3 people they communicate most with online
(via text, direct message, social media, gaming etc.).

Ask them to consider what their relationship is to each of the 3 people e.g.
a friend, family member, boyfriend or girlfriend etc. Clarify that a relationship
can be classed as any close connection you have with someone, including
platonic relationships (family and friends) as well as romantic relationships
(someone you're flirting with, boyfriends, girlfriends).

Explain that a relationship does not have to be ‘official’ or romantic for it to be classed
as a relationship. Everyone has the right for all their relationships to be healthy and make them feel good

about themselves, regardless of the form they take. Students will be learning how to recognise healthy relationships in
this lesson, with a focus on how the internet can affect relationships and perceived ‘norms’.

In pairs, ask the group to fold a piece of paper to create 2 halves. On one half ask them to write 3 traits of a healthy
relationship. On the other half, write 3 traits of an unhealthy relationship. Allow 30 seconds, then each pair passes their
paper to the next pair. Repeat the process, choosing different words. Repeat once more.

Healthy and unhealthy relationship traits

Healthy Unhealthy

Explain to the students that you will be

Friendship Uninterested discussing a topic that can be very personal.
Love Uncaring Reassure them that:

Respect Disrespectful » Everyone’s thoughts and opinions are to be
Trust Suspicious respected

Honesty Lying No one will be expected to talk about
Support Indifference anything they do not wish to

Loyalty Intimidation No one has to talk about their own
Equality Control relationships .
Kindness Anger There is no expectation that they will

Thinking of the other person’s
feelings

Compromise

Thoughtfulness

Take feedback and review the different traits as a group. Ask:

Unpredictable behaviour
which causes distress

Frequent mood swings

Pressure

® \Where do these ideas about healthy/unhealthy come

from?

® Who and what influences our ideas?
® Do you think people can always recognise an unhealthy

relationship?

® What might make the signs of an unhealthy relationship
difficult for someone to see/recognise?

have had any romantic relationships i.e.
boyfriends/ girlfriends before

It does not matter what form your
relationships take i.e. friendship, romance,
straight, gay or other. Al relationships
deserve to be healthy and happy

It is not appropriate to specu!atg on other
people’s relationships or sexuality

UK Safer
Internet
Centre

Q; Childnet ]

# |International
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@ Talklng Heads Guidance for the

accompanying films is ﬁiﬁﬁ
@ 20 mins @ Films and/or scripts (worksheet 2.1) available on page 13

Overview

Beth, Sadie and Ryan discuss the rules and expectations of a relationship in the online world. Here they talk about the
urgency of updating statuses, the need to gain likes and followers and how certain posts can have a negative impact on
someone else’s feelings. They seek to explore what defines a healthy relationship, the importance of consent and how it
is obtained.

@ Starter questions @ 5 mins = n/a

Before watching the talking heads use the following starter questions to assess young people’s prior thoughts, feelings
and opinions about what makes a healthy relationship and how consent works in an online context.

What makes a healthy What is consent? How is consent given online

- - 9 H 9
relationship? The Colins English Dictionary defines and offline?

consent as you agreeing to something or

- Y Whether online or offline consent
allowing it to be done.

within friendships and relationships is
really important and should always be
communicated and obtained every step
of the way and respect should be given
whether someone chooses to give consent
or not. It can be given verbally or over
message by asking if something is okay or
by checking if someone feels comfortable
with a situation.

Refer to guidance on page 36.

It is important that consent is always
obtained willingly and knowingly and that
someone feels completely happy with the

situation.

Films and/or scripts (worksheet 2.1)

@ Watch the talking heads @ 5 mins

Ryan Beth Sadie
“It's what | “Is this what | “What'’s the right
expect.” should do?” thing to do?”

n/a

@ Follow on discussion questions @ 10 mins

g Ryan “It’s what | expect.”
B4

¥ Ryan states that he broke up with someone because they didn’t reply
to his message within 10 minutes. Do you think this is fair? What do you
think is an acceptable amount of time to reply to a message?

¥ What do you think about the comment Ryan makes when he says that
it’s up to him what he shares or posts online when in a relationship?

¥ Is it ever okay to share pictures or information of someone online
without their consent or knowledge?

¥ What should happen to posts and messages shared during a
relationship once it comes to an end?

Should content be deleted? Is it okay if one person deletes but the
other chooses not to?
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Guidance for the
accompanying films is
available on page 13

@ Talking Heads (Continued)

@ 20 mins @ Films and/or scripts (worksheet 2.1)

@ Follow on discussion questions n/a

@ 10 mins

@ Beth “Is this what | should do?”

¥ Do you think you find out more about what’s going on in people’s relationships from what you read online or what
you see in real life? Why?

¥ She comments that her friend posted too much information about her relationship online. How much is too much?

€ Beth thinks that it would be okay to share her password. Is this a wise move and what could be the repercussions
of doing this?

¥ Are there any other unwritten rules of relationships and if so, what are they?
Some examples might include:
e Updating relationship status
e Sharing login details
e Posting pictures together
e [ iking each other’s posts
* Replying to messages within a certain amount of time
e Not posting content with certain people, e.qg. another boy/girl

¥ What would happen if someone didn’t follow these unwritten rules?

I have the right... I have the responsibility...

9 Sadie “What’s the right thing to do?”

€ Sadie says that it makes her feel a bit down when
she sees other people’s relationship posts. Why
might it make someone feel this way and what

advice would you give them?

Sadie tells us about her friend who is in a controlling
relationship. Which behaviours do you consider to be

controlling in a relationship?

See topic guidance on pages 36-37

What could Sadie do if she was concerned about

one of her friends again®?

See topic guidance on page 37
What makes a healthy relationship?

See topic guidance on pages 36-37

To be treated with respect
- always

To not be abused -
physically, sexually or
emotionally

To enjoy friends and
activities away from my
partner

To express myself honestly

To determine my values and
set limits

To decide what | share with
whom

To say no

To feel safe

To be treated as an equal

To feel comfortable being
myself

To leave or stay in a

To communicate my values and
limits and listen to my partners

To respect my partner’s limits,
values, feelings and privacy

To accept my partner’s culture and
identities

To not abuse — physically, sexually
or emotionally

To communicate clearly, honestly
and respectfully

To give my partner space to enjoy
activities and friendships outside of
our relationship

To not exert power or control in
relationships and compromise when
needed

To admit to being wrong when
appropriate

To ask for consent before engaging

& What do you consider to be your rights and re'aﬂohsmp I & B e Y
responsibilities when you are in a relationship? To decide what to do or
what happens to me
See Figure 1 Figure 1
. °
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Activity A:
@ Healthy or Unhealthy? - Sorting activity

AR
®

@ 10 mins E Worksheets 2.2, 2.3

This activity asks young people to sort different online behaviours into healthy,

unhealthy, and warning signs of an unhealthy relationship. Sgg;e ;raitts are very context
naent, so the group may

interpret them differently.,

How to run the activity:

1. Explain that the internet can play a big part in relationships, as it allows For example, if someone has an
for communication, even when two people are physically apart. People argument or disagreement, it may
may sometimes do or say things online they would never do face to face, ~ ECULRSENeEROTERIECTT relationship
because of the distance the internet can offer. if approached and resolved in

a healthy way, and not part of a

2. Ask the group to work in pairs, or smaller groups, to sort some online pattern of unacceptable behaviou
r.

behaviours, worksheet 2.2, into a ‘traffic light’ template, worksheet 2.3: -
or more '
. Green: Part of a healthy relationship "¢ information on healthy

relationships in general, visit;

. Amber: Warning signs in a relationship www.disrespectnobody.co.uk/
_ _ _ relatlonship-abuse/what-is-
. Red: Part of an unhealthy or abusive relationship relationship-abuse/

3. Choose 2 or 3 behaviours to run a group survey on, by a show of hands.
Encourage the group to explain their choices.

Ask: Which were most difficult to categorise and why? T discussion questions are

| | ’ i eople
Further questions for discussion: T e el youg ;ty zhip :
recognise that every relation e
® How have you formed your own opinions on what makes a iforent, and that unaqcir;)ta ’
relationship healthy or unhealthy? (l.e. parents, friends, vioggers, unhealtiy behaviour T‘gn .
celebrities, TV programmes etc.). oresent itseff differently'!

relationships.

This activity gives students the
chance to explore what they

feel is healthy and unhgalthy,

and to consider how different
circumstances and contexts may

® How would you be able to tell if these behaviours were meant as a
joke or not? What difference would that make?

® Does it make a difference if these behaviours happen in platonic
friendships or romantic relationships?

® Does it make a difference if these behaviours were happening offline affect this view.
too? Are any of these behaviours more acceptable online?

@ Activity B:
Spot the signs - Scenarios

@ 10 mins E Worksheet 2.4

This activity asks young people to challenge unacceptable behaviour in
relationships and explore misconceptions.

“If you have someone’s
password it shows that you
trust them, but it shouldn’t

How to run the activity:

1. Split the class into 4 smaller groups. Give each group one scenario
from worksheet 2.4.

2. Questions for each group:
® \What type of relationship is it? (E.g. romantic or platonic).
® Does it seem unhealthy or healthy? Why?

® Are there examples of both types of behaviour in the same
scenario? What does this tell you about the relationship(s)?

@ Childnet §) Uk Safer

“# International Centre

be used as proof of trust.
You might just give it to them
because you want to, or
because you just do it.”
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http://www.disrespectnobody.co.uk/relationship-abuse/what-is-relationship-abuse/
http://www.disrespectnobody.co.uk/relationship-abuse/what-is-relationship-abuse/
http://www.disrespectnobody.co.uk/relationship-abuse/what-is-relationship-abuse/

3. Ask groups to write a response to the message, as if they were the person
on the receiving end. In their response ask them to consider how they will

explain their feelings about the messages, how they will share their own With a single scenario youn

expectations of how they wish to be treated and how they will get the people may decide y o'u g %ﬁ%

relationship back on a ‘healthy’ track. cannot class it as an unhealthy ) .4
4. Display each scenario to the whole group, and ask each of the 4 smaller relationship.

groups to summarise the discussion they had around their scenario and
their reply. Encourage group feedback on the suggested replies, and if
they have expressed their concerns in a positive way.

If it was a one-off Situation or a
genuine misunderstanding, that
may be true. However, there is
never an excuse for intentionally
Tips for dealing with an uncomfortable situation: hurtful or controlling behaviour.
Be direct - express your feelings without arguing or accusing. E.g.
“I'm not okay with you sharing photos of me.” to find ways to speak U i
Be honest - healthy relationships are built on trust and respect. E.g. they experience somethpl?nw ol
“| feel uncomfortable when you ask for my passwords.” unacceptable, so that theigr}
Use humour - sometimes this can get your point across in a light- relationships do not dey elop into
hearted way. a pattern of unhealthy behaviour
Give a reason - in healthy relationships, each person can see things '
from the other’s point of view. E.g. “I can’t always reply after 10.30pm
because I’'m not allowed my phone in my room.”
Tell someone - if you are ever having a difficult time online, ask a
trusted friend or adult for advice on how to handle the situation.

It is important for young people

Activity C:
@ Myth vs reality - Matching activity

@ 10 mins E Worksheet 2.5

This activity asks young people to match the online myths about healthy relationships to the offline reality.
How to run th tivity:

1. Hand out one statement to each person from worksheet 2.5. Ask students to consider if their statement is a myth
or reality. They must then find the person with the matching statement i.e. the ‘reality’ to their ‘myth’ or vice versa.
N.B. There is more than one possible pairing to fit within the time.

2. Once all pupils have found the matching statement to theirs, ask for volunteers to read out their matching
statements. Ask: Which do you think happens more, the myth or the reality? Why?

3. Ask: What percentage of young people do you think know the following behaviours can be:
A. unhealthy,
B. unhealthy...but do them anyway?
® Sharing passwords with close friends
® Sharing passwords with boyfriends/girlfriends
® Getting worried if someone does not reply to a message straight away
® (Getting angry if someone does not reply to a message straight away

“Sometimes | don't get it Take some feedback on the estimates the group made about the
X e ’ percentage of young people’s understanding of these issues. Explain that
because if people didn’t post it is hard to know for certain how many young people know about these
pictures of themselves or behaviours, or behave in this way themselves.

The key question is why do people continue to behave in this way, even if

where they’re going, then what

would be the POi“t of social they know it is unhealthy? Take feedback on this question. If this sparks a
media?” larger debate, make notes that could be revisited another time.

Young person, Childnet focus group

3
o
pa
@)
[7p)
(dp)]
L
-
-
L
Z
_
Z
@)
)
o
T
)
Z
@)
|_
5
o
o
>_
T
H
<C
L
T
-
1
<C
L
oC
)
>
S
>
-
43

@ Childnet §) Uk Safer

“# International Centre



To the whole group, ask:

How easy is it to behave like the ‘reality’ examples?

What worries young people about behaving like the ‘reality’ examples?
What negatives can come from believing the ‘myths’?

What positives can come out of the ‘reality’ behaviours?

You may wish to remind students that feeling unhappy because of a close relationship is not OK. It's important to
remember you are not to blame, and to seek help if you are experiencing signs of an unhealthy relationship.

Ask for advice from a trusted friend or adult on how you can let the other person know their behaviour is making you
unhappy, and how you want your relationship to change for the better.

Plenary:
#RealityCheck - Healthy Behaviour - Strategy building

@ 5 mins @ Worksheet 2.6, plain paper

Conclude that everyone can have slightly different views on what makes
a healthy relationship. However, all healthy relationships have the same
purpose: that each person feels happy, loved, confident, free to be
themselves and not pressured into anything. i.e. ‘believing the ‘myths’.

Ask the group to write down 3 ways to keep / make relationships
healthy online on 3 small pieces of paper. e.g. “l will stop worrying when
someone takes a little longer to reply to me,” “l will check before | tag
someone in a picture.” Collect these into a box, then let everyone take
one as they leave the room, so everyone has a suggestion. Students can
take these away with them, you may wish to use any spares to form a
display.

Review the intended learning outcomes and hand out the exit slip,
worksheet 2.6, to each student to be filled out. Encourage each
student to tear the last question from the page to add into the
anonymous question box. These questions can be answered in the next
lesson or be used to inform future planning.

Check with the students that they know who in their school they could
turn to if they did ever need advice e.g. Head of Year, a PSHE teacher, a
school counsellor or nurse and refer to the external organisations below
for more support on healthy relationships.

#Bethechange

Talk to the group about being
honest with themselves about

what they want and don’t want in
a relationship.

It's a good idea for each person

to start by respecting and liking
themselves,

If you know what makes you
happy and how you want to
be treated, you'll know how to
recognise a healthy relationship

with another person, online and
offline.

‘Take a look at our PSHE Toolkit
Crossing the Line’ Self-
Esteem lesson for

more on this topic.

Respect Phoneline: 0808 802 4040 - A confidential and anonymous helpline for anyone concerned about their
violence and/or abuse towards a partner or ex-partner - respectphoneline.org.uk

Childline: 0800 11 11 — A service that allows young people to talk to someone anonymously without judgement via
chat, or via phone, on whatever issue they would like. A lot of helpful support and advice is on their website —
www.childline.org.uk

Childline YouTube channel: Childline have produced a series of videos called ‘Voice Box’ (www.youtube.com/user/
childline) which cover issues like different types of relationships (youtu.be/BJAnT9eicy8), positive relationships

(youtu.be/klrxZvidW_A) and abuse in relationships (youtu.be/XhcRxsSfCI0)

The Mix: 0808 808 4994 — A charity which offers essential support to under 25s on anything from embarrassing
problems and weird questions to please-don’t-make-me-say-it-out-loud thoughts - www.themix.org.uk

Thinkuknow: If someone has asked you to do things online that you feel uncomfortable with or to meet up offline,
Thinkuknow offers a reporting tool and advice about staying safe online - www.thinkuknow.co.uk

() Childnet

' UK Safer
Internet
Centre
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https://www.childnet.com/resources/pshe-toolkit/crossing-the-line/self-esteem
https://www.childnet.com/resources/pshe-toolkit/crossing-the-line/self-esteem
https://www.childnet.com/resources/pshe-toolkit/crossing-the-line/self-esteem
http://respectphoneline.org.uk
http://www.childline.org.uk 
http://www.youtube.com/user/childline
http://www.youtube.com/user/childline
https://www.youtube.com/watch?v=BJAnT9eicy8
http://youtu.be/BJAnT9eicy8
https://www.youtube.com/watch?v=kIrxZv1dW_A
http://youtu.be/kIrxZv1dW_A
https://www.youtube.com/watch?v=XhcRxsSfCI0&index=41&list=PLT09K6WFBVGPdwsn-4hGXgLfA3FDx9sjg
https://youtu.be/XhcRxsSfCI0
http://www.themix.org.uk/
http://www.thinkuknow.co.uk

Worksheet 2.1
Talking Heads Character Summary Scripts

rx————————————————————————————————1

Talking Head 1 - Ryan - “It’s what | expect.”

This talking head takes the stance that it’s your right to do what ~ gacm,

you like with shared online information, especially after a split in a W
relationship.

‘It’'s up to you what you share and it's your right to post what you like. Especially if it gets more likes.
And it's the same thing if you break up with someone. | think it’s up to you what you say, good or
bad. You have to be quick and get in there first though so they can’t say anything bad about you. The
main thing | expect from someone I’'m seeing, and my friends too, is that they should respond to a
message or something | send straight away. You know when something’s been seen or read so it's
rude if you don’t reply immediately. | did end it with somebody once because they still hadn’t replied
to a message | sent them after 10 minutes. What do you think?’

Talking Head 2 - Beth - “Is this what | should do?”

This talking head highlights the unwritten rules of how you are AR
expected to behave online when you are in a relationship with W
someone.

‘A friend of mine was seeing someone and was completely obsessed with posting everything they
did and everywhere they went together. It was a bit much but as soon as the updates stopped you
could be pretty sure that they weren’t seeing each other anymore. It was a clear way of letting people
know what’s going on. The other thing you’re expected to share with the person you’re seeing is your
password. | don’t really see any problem with that. It’s like it is with your close friends. | actually like
sharing my password with my best friends because it shows that you trust them. So | think if | started
seeing someone I'd definitely let them have my password. What do you think?’

Talking Head 3 - Sadie - “What’s the right thing to do?”

This talking head touches on how ‘happy’ posts can sometimes  gagcm,
cause ‘unhappiness’ for others and offers an example of an W
unhealthy relationship and how it is played out and witnessed
online.

If you’re not in a relationship, it can make you feel a bit down seeing all the ‘look how happy we

are and look at all the great places we go to’ posts. | would never say anything about how it made
me feel though. People would just think I'm looking for attention. | do have a friend though who
posts things when she’s not feeling great because she says that it makes her feel that people care
that she’s alive. | always make sure to respond. Ask if she’s ok. Then this other friend of mine was
seeing someone who wouldn’t let her say or post anything without his consent. Decided who she
could speak to and follow online. He completely controlled her. She wouldn’t listen to any of us and
everyone could see it apart from her. What do you think?’

: . Myth Vs Reality 2018 by Childnet International is licensed under a
\\_f C h I | d n Et @@@@ Creative Commons Attribution-NonCommercial-ShareAlike 4.0 ' h’_.lﬁe?g;?r
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Worksheet 2.2
Healthy or unhealthy - Sorting activity behaviours

€Eh
@

1 1 1 1
1 1 1 1
1 1 Feel you have 1 I
! Share your ! to respond ! Let the other !
1 passwords/ 1 1 1
1 1 to messages [ person deal 1
I PINS to 1 . I . . 1
" . " instantly so " with online "
your online ,
I I you don’t I problems by I
1 accounts/ 1 1 1
1 . 1 upset the other themselves 1 <
" devices " " " i
" " person " "
o
1 1 1 1
T e e e 4 Z
1 1 1 1 (@)
1 1 1 1 8
1 1 1 1
! _Feel angry ! Message or ! Message or ! =
I if the other I I I
1 1 call the other [ call the other 1
| personreads " I -
| amessagebut | person more . person less .
! I  thantheydoto ! thantheydoto ! =
1 takes a long 1 ou 1 ou I %
| timetoreply | y : Y : =z
1 1 1 1 @)
1 1 1 1
[ el I I | 8
1 1 1 1 =
1 1 1 1 %
1 1 1 1 =z
: Update your | Tag each other | : O
1 online status [ in silly photos [ ‘Like’ all of 1 IE
: to prove : or memes ' eachothers | 7
: you are in a : because it’s : posts/photos : o
1 relationship 1 just a joke 1 1 E
[ [ [ [ =
I I I I —
1 1 1 1 5
b - o - o - 4
1 1 1 1 L
: : : : —~
1 1 H 1 1
" Take " Set_ your profile | Check the ’ " ﬁ
1 1 picture as a [ other person’s 1 =
1 screenshots of 1 1 3:'
1 each other’s 1 photo of you 1 messages/ 1 <
I I and the other I phone without I o
1 messages 1 I . I
1 1 person 1 asking 1 D
1 1 1 1 =
1 1 1 1 T
1 1 1 1 |;
_______________________________________ =
-
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Worksheet 2.3

Healthy or unhealthy - Sorting activity traffic light &
&
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Worksheet 2.4

Spot the signs - Scenarios

< aAmy o

Did you know Malik and Kay log

in to each other's accounts? xx
19:33

We should share our passwords

too now we're official @ XX
- 19:33

ha i can't remember most of mine x
19:34 4

haha you can trust me you know.

i think it would be nice xx
19:34

why do you want them? x
19:34 &
why won't you tell me? x
19:34
are you ignoring me now? if you
trusted me you'd tell me ~ 19:52

no im can't text atm, looking
after my brother x 19:57 &/

< Alex xx @

— - Adele Simmons
ﬁ 9th May at 18:15

Haha so true Jamila Adie

_ Jamila Adie
Home ) Call
Active 2m ago

What did you think of Dev
and Lily's presentation

today? x

kinda boring, was
actually falling

asleep X
22
: )
'

00 23
il Like @ Comment A Share

View 4 more comments

Dev P get lost, yours wasn't
that great either
Lk

saw the photo you posted,
are you in town? xx

9.31pm
who are you with? xx

9.31pm
are you with jayden?

9.31pm

hi babe, no that was from
earlier today with my cousin

what you up to? xxx
9.34 pm
where are you now?
9.34 pm

you look terrible in the pic you
posted btw,take it down ok xx

9.34 pm

’ bestfunnyvids2k

©Qr

bestfunnyvids2k
We all have that one clumsy friend

wil.cc4
you in P.E. today @hezzle_m lol

hezzle_m
wasn't that bad was it?

© Camera Eye Photography licenced under CC by 2.0
© Craig Dennis licenced under CC by 2.0

© Jackie licenced under CC by 2.0
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https://www.flickr.com/photos/camera_is_a_mirror_with_memory/6848595503/in/album-72157632116383095/
https://creativecommons.org/licenses/by/2.0/
https://www.flickr.com/photos/26968630@N08/3027962567/in/photolist-5Bz6Ma-dzYMFL-iMqGc-9zRF9r-79GheA-5Q5ZaQ-7EDv8a-8RMSVJ-6mfKv4-butjJq-6uyDdM-9ABHsr-79JUCg-dqgSoV-N7DtW-c4VvPd-c4Vwu1-58q3MZ-2HNuZm-beqdSc-8LmKwx-7JV3Fb-cNppjA-7CJ6d8-a3Bk9Q-a3Bka7-a3Bka5-fSUPu-kzH4m-a3Bk9U-3nbnzX-6UuQfH-8PybHq-drHUDC-dEUgaA-9poZG6-2xmkn-7UHzq4-7m1wn1-6UCvmx-6pWPL4-7EoZyH-8qR6D-8m8iZK-7w6ApZ-2HJgGP-KFk65-6Qyebw-4NRvoj-4CTUo2-4NRv1d
https://creativecommons.org/licenses/by/2.0/
https://www.flickr.com/photos/27735730@N00/434033737
https://creativecommons.org/licenses/by/2.0/

Worksheet 2.5
Myth vs reality - matching activity

€Eh
@

-
MYTH REALITY .
4

Everyone shares their passwords with their best You don't have to prove you trust your best friend/boyfriend/
friend/boyfriend/girlfriend girlfriend by sharing your passwords I

IEHVelcHiRYelNNelelphucSelolale RteRSTelnalclolplcisNnals S lelcl YOu don't have to reply immediately to messages, there are lots !
within 10 minutes of reading it of reasons why people don't/can’t reply straight away I

L o ™ = == o= o o o o o o o o o m Em m Em Em Em Em Em Em Em Em mm e
You don't have to feel worried if someone reads your message |1
straight away, they might be busy, or waiting for a time to give 1
your message more attention 1

Getting angry at someone for taking a long time to reply is not 1
helpful. Everyone is allowed space, they will reply when they are 1
ready |

It's a worrying sign if you see someone has read your
message but hasn't replied

It's acceptable to get angry at someone if they take a
long time to reply to you

Posting images of your relationship online proves you You don't have to post images of your relationship online to :
are happy prove you are happy I

B T T o o i o o o o o o o o o o o B B B Em Em Em Em Em Em mm Em mm mm o
When other people in relationships seem happy in the People sometimes only share what they want people to see 1
photos and comments they share, that means their and not what is actually going on. Looking happy online doesn't 1
relationship is healthy prove that people are in a healthy relationship 1

Other people have better friendships than you if they Even if people online like and comment on each others posts, it |
are always liking and commenting on each other's doesn’'t mean they have better friendships than you do. A good |
posts friendship is about a lot more than online likes and comments |

The internet shows us what other people are really It's easy to pretend about how you are feeling and what you are :

thinking and feeling thinking when online I

If you break up with someone, you can say whatever If you break up with someone, you still need to be respectful if :
you want about them online you talk to them, or about them online I

When you are in a new relationship, you need to When you are in a new relationship, you don't have to update

update your online status to prove it your status to prove it if you don’'t want to I

Y = = = = m e = = e e Em Em Em Em o Em Em Em Em

When you are in a new relationship, you need 1

to update your online status to make your
boyfriend/girlfriend happy

When you are in a new relationship, you shouldn't have to
update your online status to make your boyfriend/girifriend happy

It's OK to screenshot a message and share it publicly You need to ask before you share a private conversation with
if you are good friends with someone other people. The other person might feel uncomfortable about it I
Y = = = = m e = = e e Em Em Em Em o Em Em Em Em
Think carefully before you tag someone in a silly picture or 1
meme. They might find it really embarrassing. Send it to them 1
privately first so you can check 1

If someone is annoyed you won't share your . . . . ‘ 1
password with therm, you need to share It to make A good friend will respect your right to privacy and will not I

them happy expect you, or pressure you, to share a password I
Y = = = = = m e = = o Em Em Em o Em o Em Em Em Em
If you don’t have many likes or followers it doesn't mean you are |

not appreciated or don't have many friends. Friendships exist 1
outside of the interet too 1

It's OK to tag someone in a silly picture or meme
when it is really funny

Followers online are really important and if you don't
have that many then you aren't appreciated

3
o
2
@)
[7p)
(7))
L
-
-
L
Z
_
Z
@)
)
o
T
)
Z
O
|_
5
o
oC
>_
T
H
<C
L
T
-
1
<C
L
oC
)
>
S
>
-
49

[
- ! Myth Vs Reality 2018 by Childnet International is licensed under a afe
‘ \:_: P C h I | d n Et @ DEOO Creative Commons Attribution-NonCommercial-ShareAlike 4.0 ' UKS r
BY NC SA

“# International International License. &?\;{Let



AR
&

I°

Worksheet 2.6
Exit sl

@

NV1d NOSS3T / INIINO SdIHSNOILY13Y AHLTVAH / ALMVIY SA HLAW / o

“-aney IS | uonseno

meu Apeaife | sBuly

“mauy Apeale | sbuly |

“aney IS | uonsen

**Kepo) peules| eney | sBuly |

“*Kepol paules| eAey | sBuUIY |

dijs 1x3

dijs 1x3

‘sdiysuonejel
Ayiesy UO 82IApE pUB UOITBWIOUI
|qel/es pull 01 0B 0] 8JayM MOUY |

‘sdiysuonejel
AU1eay UO 82IApE PUB UOITBW.IOlUI
|qel[es pull 01 0B 0] 8JayM MOUY |

‘diysuoneal Ayiesy

e JO Ued Se ,[ewlou, palapIiSuoD SI 1eym
0} SBWO09 1l uaym sbuipuelsiapunsiw
SaWUBWOS ale aJiay) 1eyl pueisiapun |

‘diysuoneja. Ayiesy

€ O Led se [ewlou, palspisuod S| leym
0} SBWO09 1 usym sBuipuelsiapunsiw
SBWINBUIOS ale aiey) 1ey] pueisiapun |

"auluo diysuone|e.
Ay1esyun ue Jo subis syl osiubodal |

‘auluo diysuoneel
Ay1eayun ue Jo subis eyl asiuboodal |

‘auljuo diysuoineal Ayiesy e
1O SInoIABYS( Pa109dXs 8U1 puelsiepun |

‘auluo diysuonees Ayesy e
1O SINOIABYS( pa1oadxa ay] puelsiapun |

) 106
oA,

aleyl
Apeau
W

ains jou
[113S W]

SawWwo9o1No Buluies| papualu|

) 106
oA,

EIETN
Apeau
Wi

ains jou
[11S W]

sawo9o1no Buluies| papuaju|

auljuQ sdiysuonejay AyijesH

auljuQ sdiysuonejay AyyjesH

UK Safer
Internet

Centre

Myth Vs Reality 2018 by Childnet International is licensed under a

TS ©

»

Creative Commons Attribution-NonCommercial-ShareAlike 4.0

International License.



|
N
¥

" ONLINE
BODY IMAGE

1. Guidance
2. Lesson Plan

..ll“

-2\ DowT NEED

~ OTHERS ONULINE
To TELL ME

- 1F \ LeOK OK |
[ ]




Topic Guidance

. ) . The Collins Dictionary defines body image as, ‘An
Onllne BOdy Image individual’s concept of his or her own body.’

Factors influencing body image:

We can have both a positive or negative body image and this can change and
fluctuate much like confidence or self-esteem.

Key issues:

P Perception of one’s own
body image compared to

Body image can be influenced by a number of different factors including others

pressure or expectations set by peers, family or society as well as the portrayal
of bodies in the media, social media or pornography. Desire to alter the online

Young people will build up an idea of what they think the perfect body looks like portrayal of appearance
for both genders and could feel pressured to conform to this. Pressure from using social

. . . media and filters
Impact of body image issues online on young people:

As young people go through hormonal changes and new experiences, their
bodies naturally grow and change. Their weight and shape can fluctuate, and
their skin type can change, all of which can have an impact on their self-esteem
and emotional state.

Young people may also feel pressure from their friends, social media or the wider
media to look a particular way. The internet is full of images and videos, some of
which may seem to portray an idealised state of ‘normal. Frequently engaging
with this portrayal of perfection can lead young people to compare their own
body with others online and feel inadequate or less confident and unhappy with
how others see them online. This could lead them to alter the way in which they
portray themselves online in order to feel accepted or even ‘normal’.

What can | do as an educator to support young people with the issue of
body image online?

It is important to challenge the online portrayal of perfection that young people
may be seeing. Remind them that a lot of what we see online is highly edited or
carefully selected to show only what the person wants you to see. You can also
discuss practical tips with students for what to do if they ever need help with
body image issues;

e Remember everyone is different so try not to compare yourself

e Report or block any unkind comments online and tell someone (this could
be someone at home or school or even a friend)

e Contact Childline for advice and support
e Write down 3 things you like about yourself and read it each morning

e Focus on your hobbies and the things you are good at — this can help to
build confidence

Pressure of creating your personal online ‘brand’

During our focus groups, young people spoke about the pressures online to
look a certain way and conform to a particular ‘ideal’. They commented that this
didn’t only include pressure about your body (size, shape etc.) but also on what
you wear (branded clothing etc.), how you pose and what filter you use.

This pressure, along with how celebrities use social media, has promoted some
young people to develop their own personal online ‘brand’. This ‘brand’ often
consists of selecting a certain look and style to your photos so that all of your
online content has a uniform feel. It can be achieved by having a chosen filter or
style of image with the hope of receiving more likes or follows.

During our focus groups one girl commented that mirror selfies were ‘her style’
and that she is constantly annoying her mum when they go shopping as she
cannot pass a mirror without taking a new selfie.

This pressure to conform to a certain look may leave young people unnecessarily
comparing themselves to an unrealistic idea of ‘perfection’.

Some people have chosen to fight back against this online pressure and become
part of a body positive movement online sharing a more realistic portrayal of
body image and messages about being body positive.

Personal online
‘brand’

Guidance for the
accompanying films is
available on page 13

“l wish we could just put
pictures and selfies up of
ourselves without filtering and
feel like it’s good enough to put
up online. | wish our natural
selves could be better than the
filtered ones and that we were
just as happy with ourselves as
we are with filtered pictures.”

Young person, Childnet focus group

Key standards for teaching
about body image:

The PSHE Association has
published practical guidance
for teachers about the safe
and confident teaching of body
image in schools, as part of the
PSHE curriculum.

This includes:

e Exploring what body image is
and why it is an important part
of the curriculum

e (Creating a school environment
that supports and promotes
positive body image

e Building teaching about body
image into a planned PSHE
education programme

e  Addressing the needs of
vulnerable groups

e Using visitors in the classroom
to support the teaching of body
image

e Working with parents
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https://www.childline.org.uk/
https://www.pshe-association.org.uk/curriculum-and-resources/resources/key-standards-teaching-about-body-image
https://www.pshe-association.org.uk/curriculum-and-resources/resources/key-standards-teaching-about-body-image
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https://www.pshe-association.org.uk/curriculum-and-resources/resources/key-standards-teaching-about-body-image

* These activities may be suitable for a mature upper KS2 class

Key words: body image, appearance,
social media, personal online ‘brand’,

filters °

Time: 60 minutes+

C,

Resources: projector/whiteboard,
PowerPoint slides, worksheets, plain .

paper

Intended learning outcomes:

Students can identify where the pressure to
look a certain way online comes from.

Students can make comparisons between what
is considered the ‘ideal’ body image online and
the actual reality.

Students can propose effective strategies
to help young people develop a healthy and
positive attitude towards their body image.

Students will know where they can go for
advice and support with body image concerns.

This toolkit has been created with timings as a guide. The activities are designed to facilitate discussions which may

fall outside of the suggested timings. In this case, the follow on
you may wish to select the most appropriate activities for your session and pupils.

activities can be used in subsequent sessions or

Lesson outline Description Time Resources Class set up
What does ’body image’ meanto 5 mins Plain paper Whole class
*
Starter you? - Discuss and define
Ta|king 3 talking heads - discussing the 10 mins  Films and/or ~ Whole class
Head impact being online has on some- worksheet 3.1
eadas one’s body image and the pressure
they may feel to ook a certain way
Discussion Discussion questions — Explore 10mins  n/a Whole class
the themes of the talking heads in
more detail
Follow on activities
Activity A* Challenging online myths — Myth 10 mins  Plain paper Group/pair
cracking activity work
Activity B* Changing the way we look online 10 mins  Plain paper, Individual
— Discussion whiteboard
Activity C* Bethe change - Strategy building 10 mins  Plain paper Group work
Plenary* #RealityCheck - Reflectand hand ~ 5mins ~ Worksheet 3.2 Whole class

out exit slip

A PowerPoint presentation has been provided as a guide to support the flow of activities and

delivery of questions. This can be found at www.childnet.com/pshetoolkits.
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http://www.childnet.com/pshetoolkits

Reminder of the ground rules

At the beginning of each lesson, briefly go through your agreed ground rules to ensure everyone knows what is
expected of them during the discussions and activities that follow. Explain that this lesson may explore some sensitive
issues. Review the guidelines for a successful PSHE lesson in the educators’ guidance section or on page 16.

Starter:

@ 5 mins E No resources needed

This task asks young people to consider how important appearance and
body image are by exploring the messages, comments and content they
see online.

NB - Feedback given from students will give an indication of what they are
seeing online and help you steer the lesson to respond to their needs.

1. Write ‘body image’ on the whiteboard and ask for any words, phrases,
hashtags, photo crazes etc. they associate with body image online e.g.
confident, inferior, curvy, size matters, #bodyconfident, #bodygoals,
#skinnygoals, celebrity photo crazes to copy etc.

2. Record their chosen examples on the board as a thought shower or
use an online word cloud generator like Wordle or WordArt. You could
also ask students to complete this activity in pairs on plain paper.

3. Ask the class to point out which examples have a positive influence
and consider why they are more positive than others?

4. You may wish to consider as a class whether the same word cloud
could reflect body image influence for both males and female. Which
examples would be just for males and which for females?

Follow on questions:

® When you see comments online about body image, are they mostly
positive or negative?

® Which gender has a harder time online? Why?

® \Where does the pressure to look good come from? (Friends,
celebrities, online companies, adverts etc.)

® Do the images young people see online make them take better care of
their bodies or put greater pressure on them?

® \What has greater impact on body image? — Pictures we see or
comments underneath the pictures?

® Have you ever bought something that changes your appearance as a
result of seeing something online? E.g. make-up, clothes etc. Why?

Explain that the lesson is about the things we see, hear and read online
and how they affect the way we feel about our bodies and how we look. Be
mindful the issue of body image can have a great impact on young people
S0 it is important to treat the issue sensitively. Try to frame discussions
during this session around health and well-being. The Collins Dictionary
defines healthy as having a healthy attitude about something and showing
good sense.

What does ‘body image’ mean to you? - Discuss and define

The_ Collins Dictionary
defines body image as, ‘An

individual’s concept of his or
her own body.’

During our focus groups we

fqund that young people also
viewed body image as being
about your whole look online
as well as your physical body,
€.9. clothes, make up, types :

of selfies they share, chosen
filter etc.

“Idols are what influences
young people online, it’s who
they look up to and want
to be the same as. It could
be someone from school or
anyone they know.”

Young person, Childnet focus group

Number of selfies young
people take before posting
online

of young people worry about
how attractive they look
online

43%

\ of young people said they

have felt sad about their

o

30% appearance after seeing
something online

of young people have used a
filter in the last year to make
themselves look better

45%

Power of Image Report 2017,
UK Safer Internet Centre

©) Rhidnet

[ )

' UK Safer
Internet
Centre

g \ MYTH VS REALITY \ ONLINE BODY IMAGE \ LESSON PLAN


https://www.saferinternet.org.uk/safer-internet-day/2017/power-of-image-report
https://www.saferinternet.org.uk/safer-internet-day/2017/power-of-image-report

@ Talklng Heads Guidance for the

accompanying films is

@ 20 mins @ Films and/or scripts (worksheet 3.1) available on page 13

Overview

Beth, Sadie and Ryan explore the necessity, pressure and expectation that many young people are feeling to always
look their best online. They explore the way in which ideal body types are portrayed to us and the impact of this. They
consider how the barrage of online advertisements, celebrity culture, comments and posts are dictating how we live, feel
and think as well as what we wear, eat and drink.

@ Starter questions @ 5 mins = n/a

Before watching the talking heads use the following starter questions to assess young people’s prior thoughts, feelings
and opinions about how being online can impact on how we feel about body image.

How influential are the Do you think people are Do you think there is more
images we see online? more concerned with how edited or unedited content
Who has the greater online they look online or offline online and what would
influence - celebrities or our and why? people prefer to see?
peers?
@ Watch the talking heads @ 5 mins = Films and/or scripts (worksheet 3.1)
Ryan Beth Sadie
“It’s just how “How do | “It's what people
itis.” compare?” think.”

n/a

@ Follow on discussion questions @ 10 mins

ga Ryan “It’sjust how it is.”
B

& Online appearance is clearly very important to Ryan - On a
scale of 1-10 (10=extremely high) how important do you think
appearance online is to young people?

‘ Ryan thinks there’s an equal but different type of pressure for
boys to look good online as there is for girls. Do you agree and
what are these pressures?

& Why does Ryan feel the need to post ‘topless pictures’ of
himself?

& Ryan says that you will get more likes if you're fitter, skinnier or
prettier — Is this comment realistic? Fair?
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@ Talking Heads (Continued)

Guidance for the
accompanying films is

@ 20 mins @ Films and/or scripts (worksheet 3.1) available on page 13

n/a

@ Follow on discussion questions @ 10 mins

ﬁ Beth “How dolcompare?”

& Beth says that, ‘Slim people are happier and more popular’ and this
influences how she wants her online image to be. Do you think people
compare themselves more to others online or offline?

& Beth talks about diets she has seen online and how much the images
she sees online impact on how she feels about her body and weight.
What advice would you give someone who was feeling this way?

& Beth tells us that she will take several selfies in order to obtain the
perfect picture. How many selfies do you think someone would take
before they post it online? Why do you think someone would choose
not to post the first selfie they take online?

Research carried out by the UK Safer Internet Centre in 2017
found that young people aged 8-17:

» Take on average 12 selfies before posting one online

» Want an average of 48 ‘likes’ on a photo in order to feel happy
about it

> 23% of young people have deleted a photo because it didn’t get
enough likes

¥ By doing this, Beth is carefully creating her online image. How might !
this impact on other people that see it? What other choices might
someone make in order to build their online image?

During our focus groups we found that young people viewed body
image as being about your whole look online as well as your physical
body, e.g. clothes, make up, types of selfies they share, chosen filter
etc. They referred to this as building your own ‘online brand’. See
further guidance about this on page 52.

9 Sadie “It’s what people think”

& Sadie talks about how some people may take down a picture if it doesn’t get a nice comment. What has more
impact — a positive or a negative comment online and why do you think this is?

& Sadie talks about body shaming. What is body shaming? How does it happen online and how does it make people
feel?

Body shaming is abuse of a person due to perceived physical flaws. This can happen online by the sharing of
pictures and videos to point out flaws, and/or comments on a post or posts discussing body image.

& Sadie challenges the idea that ‘only good people should post pictures online” and is confident in ignoring the online
pressures on body image. What do you think her strategy is?

& Can being online ever support someone to make healthy choices or improve how they feel about themselves and
how does it do this?

@ Childnet §) Uk Safer

“# International Centre
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https://www.saferinternet.org.uk/safer-internet-day/2017/power-of-image-report

Activity A:
@ Challenging online myths - Myth cracking activity

@ 10 mins E Plain paper

This activity asks young people to reflect on the messages they see online about
body image and consider how realistic they are. Myths
[t is more important to
look good online than
1. Work through the myths on the right as a class. Begin by sharing one myth offline.

with the class and decide what the real truth behind it might be. Young people are

2. Read out another myth and ask the students to decide on the real truth in obsessed with how they
pairs. look online.

Only girls care about how
they look online.

How to run the activity:

3. Repeat for the third myth and challenge students to generate their own
myths and complete the task in pairs by sharing their myths with another pair
for them to crack.

4. Each pair then works on the myths which have been passed to them in order

to decide on the truth. “You’re more concerned

5. Ask some pairs to share the myths handed to them and their chosen truths. with how you look online
. because it’s out there and
Follow on questions: you grow with it.”
® Are these myths targeted at one gender in particular?
® \Where has this myth come from and what/who reinforces it? Young person, Childnet focus group
® \What could the issue be for a young person if they were to believe the
myth?

@ Activity B:
Changing the way we look online - Discussion

@ 10 mins E Plain paper, whiteboard

This activity asks young people to consider the ways you can alter your
appearance online and create the idea of an online ‘brand’; reflecting on the
positive and negative impacts this may have. “You could have a really good
body, but if you don’t wear
branded clothes you won’t
get as much attention.”

During our Childnet focus groups across the UK, young people viewed body
image as including your whole look online as well as your physical body, e.g.
clothes, make up, types of selfies they share, chosen filter etc.

How to run the activity:

1. Begin by discussing the idea of creating a personal online ‘brand’ by
asking students:

Young person, Childnet focus group

® What would this mean? — Sharing content which all has a similar look “First you have to d?Ci_de
and style. what type of photo; is it a

® How would you do it? — Choosing a set filter for every image, selfie or mirror selfie, what
choosing particular clothing/ locations, edliting/ cropping images to facial expressions to pull.
appear the same etc. It’s almost too much to think

® Why would you do it? — To look more appealing, to gain more about when you’re young
followers/ likes etc. because everyone is just

2. Display the words before and after on the board and pose the question, expecting your selfies to look
great when you post them.”
‘How can you change the way you look online?’

Young person, Childnet focus group

@ Childnet §) Uk Safer

“# International Centre

3
o
2
O
n
N
L
-
-
L
Q)
<
=
>_
()
@)
m
L
Z
_
Z
@)
-
1
<C
L
oC
)
>
S
>
-
57




3. Ask the young people to discuss in pairs or small groups the choices we make before and after taking a picture/
filming ourselves e.g. Before - angle, clothing change, lighting. After — filter, cropping, caption.
4. Share the answers as a class and create a class table.

Split the class in half, asking one side to discuss the impact of personal ‘brands’ on ‘the person sharing the content’
and the other half on ‘other people online viewing the content’

5. Ask for feedback from each side and discuss. Possible discussions/feedback could include;

® Person sharing the content — increased pressure to take the right picture, desire to look the same as others
online, increased awareness in what they are sharing etc.

® Other people viewing the content — desire to look the same, increased feelings of inadequacy, etc.
Follow up questions:

® What are the perceived benefits of being able to alter the way you look online? (feel better, get likes, display
your individual style)

® \What are the disadvantages of being able to alter the way you look online? (length of time needed, comments
you could receive about being ‘fake’, Everyone’s images looking the same, impact on self-esteem)

® How important are the clothes that people wear online?

@ Activity C:
Be the change - Strategy building

@ 10 mins @ Plain paper

This activity asks young people to reflect on how we could achieve a positive
body image for all. “There’s a lot of peer
pressure when people want
to look like their friends and
1. Pose the statement: they might see them as more
popular than them so they
want to step into their shoes
and see what it’s like.”

How to run the activity:

‘Everyone at our school feels confident in themselves and happy with
their body image.’
Discuss how true this is for your school/community.

2. Ask students how we could make changes to achieve this — allow them
time in small groups to come up with a plan/ proposal to share with the class.

3. Explain to them that they can consider any way which they feel may benefit the students in their school.

4. Ask 1 or 2 groups to feedback their ideas as a class or ask groups to join together and so all groups are able to
share their ideas.

Young person, Childnet focus group

Plenary:
#RealityCheck - Healthy Behaviour - Strategy building

@ 5 mins @ Worksheet 3.2, plain paper

Share the following statement with the class

‘My friends, the people I follow, everyone always looks way better “'_WiSh we could just put
than me. It’s impossible not to compare yourself to others.’ pictures up of ourselves

Ask students to use all that they have learnt from the lesson to help respond ) W'ﬂEOUt filtering and feel
to the statement and help the person feel better about themselves. You may like it’s good enough. | wish
wish to ask them to write a written response or to discuss the advice they our natural selves could be
would give as a class. better then the filtered ones
Review the intended learning outcomes and hand out the exit slip, and that we were happy with
worksheet 3.2 to each student to be filled out. Encourage each student to ourselves as we are.”

tear the last question from the page to add into the anonymous question box.
These questions can be answered in the next lesson or be used to inform
future planning.

@ Childnet §) Uk Safer

“# International Centre

Young person, Childnet focus group
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YP Face It: Online support for young people with visible difference - conditions or injuries affecting their appearance -
www.ypfaceit.co.uk

Beat: 0808 801 0711 - A charity with a youth hotline who work to help people with eating disorders -
www.beateatingdisorders.org.uk

If you wanted to follow this up with another lesson they also have a Beat Young Ambassadors programme where an
18-25 year old with past experience of an eating disorder can come into your school
www.beateatingdisorders.org.uk/get-involved/ambassadors

Childline: 0800 11 11 — A service that allows young people to talk to someone anonymously without judgement via
chat, or via phone, on whatever issue they would like. A lot of helpful support and advice is on their website —
www.childline.org.uk

Childline YouTube channel: Childline have produced a series of videos called ‘Voice Box’ (www.youtube.com/user/
childline) which cover issues like body positivity for girls (youtu.be/vs5Qb2dKyvU), boys’ body image (youtu.be/
G1Kdil4UN9g) and the portrayal of bodies in the media (youtu.be/38aVtDmLXOc)

The Mix: 0808 808 4994 — A charity which offers essential support to under 25s on anything from embarrassing
problems and weird questions to please-don’t-make-me-say-it-out-loud thoughts - www.themix.org.uk

YoungMinds: This website has lots of information for young people about their well-being and mental health, and also
has information for teachers and parents — www.youngminds.org.uk

@ Extension activities

1. As aclass create some of the ideas generated through the ‘Be the change’ activity and run them throughout the
school.

2. InJune 2017 the British Youth Council examined the issue of body image and collected evidence from young
people and professionals about the online impact. Discuss the questions that the committee asked and hold a class
debate:

® Does the Government have a responsibility to discourage the use of social media, the internet and
communications platforms in ways which promote poor body image? What should it be doing in this regard?

® Do internet companies, social media platforms or other platforms have a responsibility to tackle trends which
entrench poor body image? What are they already doing in this area? What more should they be doing?

® Are their specific groups of young people particularly prone to poor body image, or less likely to seek help?
What causes these trends?

® To what extent is dissatisfaction with body image contributing to the reported increase in mental health
problems amongst children and young people?

@ Childnet §) Uk Safer

“# International Centre
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https://www.byc.org.uk/news/youth-select-committee-calls-for-evidence-on-body-image

Worksheet 3.1
Talking Heads Character Summary Scripts

I'}(--------------------------------1

Talking Head 1 - Ryan - “It’'s how it is.”

This talking head sets out to challenge common perceptions about
the images we post and see online.

)

‘Girls reckon there’s more pressure on them to look good in photo’s but there’s definitely just as much
pressure on guys to look good as well. It’s a different kind of pressure. Like, for girls it’s all about
wearing makeup. Whereas for me it’s all about eating well, working out and looking good. For boys,

| think it’s all about looking fit and it's normal to post topless pics of yourself to show off your bodly.
Because the reality is the fitter, prettier or skinnier you are, the more likes you're going to get. | really
don’t get it when ugly people post pictures of themselves online.

What do you think?’

Talking Head 2 - Beth - “How do | compare?”

This talking head looks at the influence of online images and how
these images can cause us to compare our bodies to a perceived
‘norm’ we see online.

‘It's a fact that slim people are happier and more popular. They get more likes. They get more
followers. It definitely influences how | want to look. | even went on this crazy diet a while ago
because | wasn’t happy with the way that | looked. Only then someone commented that | was way
too skinny. You can’t win. | do take extra care with the way that | look online and will literally take
dozens of photos and change my clothes loads of times before I'm happy. The kind of photo you
take matters as well. Like whether it's going to be a mirror selfie or just a regular selfie. What kind of
angles you're going to use. Then I'll edit and filter before | post because you really do need to look
your best online.

What do you think?’

Talking Head 3 - Sadie - “It’s what people think.”

This talking head questions the influence online imagery has on
our body image and considers it from both a positive and negative
angle.

‘I know so many people who constantly need to be told that they look OK and if they don’t get a
nice comment in response to a picture they post, they take it down. Then they feel rubbish about
themselves. I'd say one of the biggest issues facing young people online is self-confidence and
body shaming. People can be really unkind online because they think their identity cannot be found.
| overheard a conversation where someone said ‘only good looking people should post pictures
online’. | mean, what is pretty anyway and what does it actually mean? Why should it be down to
other people to make us feel good about ourselves?

What do you think?’

[
- ! Myth Vs Reality 2018 by Childnet International is licensed under a afe
‘ \L: P C h I | d n Et @ DEOO Creative Commons Attribution-NonCommercial-ShareAlike 4.0 ' UKS r
BY NC SA

“# International International License. l(.r."etg;rr‘eet
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Worksheet 3.2
Exit slip
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Acknowledgements and further resources

Many people contributed to the creation of this toolkit. We would like to thank the following schools
for allowing us to host focus groups that informed the key messages behind our lesson plans and

talking heads.

Focus group schools

The following schools contributed to the key messages behind online pornography, healthy relationships online and
online body image:

>
>
>
>

Greenford High, Ealing

Hodgson Academy, Lancashire
Lingfield Notre Dame, Surrey
Burnside Secondary PRU, Chingford

The following schools contributed to the key messages behind healthy relationships online and online body image:
» All Hallows, Lancashire

Pilot Schools

The following schools were involved in the pilot of this resource where the lesson plans and accompanying materials
were reviewed and trialled with young people:

Secondary pilot Primary review

» Cherry Tree Learning Centre, Dudley » Finton House, London

» Aylesford School, Kent » St Peter's Roman Catholic Primary, Lancashire
» Bicester School, Oxfordshire » St Bartholomew’s, Lancashire

» Malvern College, Worcestershire

» St John’s Catholic Comprehensive School, Kent

» The Judd School, Kent

» The New Rush Hall, liford

Thank you to Go film and the cast and crew who made our fims possible.

@ Signposting

All the resources in this section are free unless marked with @

<§f Online Pornography

Planet Porn - BISH Training @
bishtraining.com/planet-porn

This is a downloadable lesson pack containing activities and resources exploring the idea of consent, boundaries, safer

sex, the law etc.

We Need to Talk About Pornography - Family Planning Association @
www.fpa.org.uk/product/we-need-talk-about-pornography

A resource to educate young people about the potential impact of pornography and sexualised images on relationships,

body image and self esteem.

Making sense of relationships - NSPCC
learning.nspcc.org.uk/research-resources/schools/making-sense-relationships/
A resource to educate young people about sexualised behaviour, consent and unhealthy relationships.
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@ Signposting (Continued)

axXh

©> Healthy Relationships Online

‘This is abuse’: discussion guide - Home Office
www.gov.uk/government/publications/this-is-abuse-discussion-guide
Now an archived resource, this pack explores the issue of relationship abuse in a free downloadable PDF.

Disrespect Nobody - Home Office and Government Equalities Office
www.disrespectnobody.co.uk
This is a Government campaign exploring relationship abuse, sexting, consent, rape and pornography.

Expect Respect - Women'’s Aid
www.womensaid.org.uk/what-we-do/safer-futures/expect-respect-educational-toolkit/
This is a toolkit with lessons about tackling domestic abuse.

Real Love Rocks - Barnardo’s

www.barnardosrealloverocks.org.uk/

This resource is about helping all children and young people to think and chat about relationships, what they are, and
how to keep happy and safe in them, whether that’s now or in the future.

loveisrespect - National Domestic Violence Hotline (USA)
www.loveisrespect.org/pdf/What_Is_Digital_Abuse.pdf

Free to download resources and quizzes exploring topics such as consent, healthy relationships, abusive relationships,
building a support network and a guide on digital abuse.

/@ Online Body Image

Dove Self-Esteem Project - Dove

www.dove.com/uk/dove-self-esteem-project

This is a set of resources to help support young people with their body image and develop confidence and positive self-
esteem.

Body Image and Advertising - Media Smart
mediasmart.uk.com/resources/teaching-resources/body-image-1

A resource which focuses on the representation of the male body in the media and the impact of advertising on body
image.

#MySenseOfSelf - The Diana Award and ASOS

www.antibullyingpro.com/asos-sign-up/

A resource tackling body image which explores three core themes: social media and it’s impact, celebrating difference
and developing self-esteem.

Body image resources - MediaSmarts

mediasmarts.ca/body-image/resources-teachers-body-image

Resources which cover topics such as exposing gender stereotypes and the gap between someone’s self-image and
lifestyle choices.
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http://www.gov.uk/government/publications/this-is-abuse-discussion-guide
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http://www.barnardosrealloverocks.org.uk/
http://www.loveisrespect.org/pdf/What_Is_Digital_Abuse.pdf
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http://mediasmart.uk.com/resources/teaching-resources/body-image-1
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| have already spoken to our
neighbouring schools and encouraged
them to use it when it comes out.
Pupils and parents need to know and
understand the pressure that
comes with the internet.

Teacher pilot feedback
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